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Introduction
This document explains how to make a request for a Statutory Assessment of Special Educational Needs under the 1996 Education Act and the Code of Practice (DfES) 2001. It outlines the two parts of the guidance for Statutory Assessment:

· Pupil characteristics which relate to a child’s/ young person’s level of functioning

· The documentary evidence required which relates to the actions already taken to support the child/young person
What is a Statutory Assessment?
“The special educational needs of the great majority of children should be met effectively within mainstream settings through Early Years Action and Early Years Action Plus or School Action and School Action Plus.”
(Section 7.1 Special Educational Needs Code of Practice)

What is the system for funding special needs in Central Bedfordshire’s mainstream schools?

Central Bedfordshire Council is a high delegating authority and priority is given to maintaining general school budgets at the highest possible level in order to enable schools to respond to the special educational needs of most pupils without the need for a statement.  Over 95% of the total budget for children with special educational needs in mainstream schools has already been delegated. 

Headteachers and governors will be aware of their responsibility to provide high quality special educational provision for their pupils across the full range of special educational needs. In doing so, schools can call on the expertise of relevant professionals within the Council’s Children’s Services Directorate to provide staff training, advice on teaching programmes, equipment, facilities and resources as well as pupil assessments.

The Local Authority’s aim is to promote a whole school approach to meeting all areas of special educational needs.  In other words, schools should be able to meet the needs of any pupil with a difficulty which occurs quite commonly, for example, general and specific learning difficulties (including dyslexia and dyspraxia), autistic spectrum disorders, physical and medical difficulties, emotional and behavioural difficulties and speech and communication problems. Schools have been given the resources to meet these needs even when the difficulty is of a significant nature.

There are a small number of children/young people whose special educational needs are of such severity and complexity that the school cannot be reasonably expected to meet their needs from delegated funding.  The resources retained by the Local Authority for issuing statements needs to be targeted at such children/young people.  This guidance is designed to assist parents/carers, schools, professionals and the Local Authority in identifying the children/young people with the most complex and severe needs, thus ensuring that they receive the appropriate provision.  Every decision is made on an individual basis.
When is it necessary for the Local Authority to carry out a Statutory Assessment of Special Educational Needs?
A Statutory Assessment is a process to determine whether a child/young person has significant special educational needs (SEN).  However, a Statutory Assessment itself will not always lead to a statement.  The information gathered during an assessment may indicate ways in which the 
school can meet the child’s/young person’s needs without any additional special educational needs provision being provided through a statement.  In these circumstances a Note in Lieu will be issued.  
Statutory Assessments may be initiated for children and young people who have severe and/or complex special educational needs arising from:
· Cognition and Learning:
a. General Learning Difficulties

b. Specific Learning Difficulties
· Behavioural, Emotional and Social Development
· Communication and Interaction:

a. Speech, Language and Communication Needs
b. Autistic Spectrum Conditions
· Sensory and/or Physical Needs:

a. Hearing Impairment

b. Visual Impairment

c. Multi-Sensory Impairment
d. Physical Impairment

A child or young person for whom Statutory Assessment is agreed will have special educational needs that meet the published guidance described later in this document.  In line with the SEN Code of Practice, judgements will also be made on whether the child or young person is making ‘adequate progress’ as outlined in sections 4.14, 5.41, 6.48, and 7.35 of the SEN Code of Practice.

Schools are able to make arrangements to meet the needs of most pupils through the funding delegated to them without recourse to statutory assessment.
How can requests be made for a Statutory Assessment?
A child/young person is brought to the Authority’s attention as possibly requiring an assessment through:

· a request for an assessment by the child’s/young person’s school or educational setting

· a request for an assessment from a parent/carer
· a referral by another agency.
Schools and pre-school education providers have the right to ask the Local Authority to conduct a Statutory Assessment or reassessment of a child’s/young person’s educational needs. They must consult parents/carers before requesting an assessment. 

If a parent/carer makes a request for an assessment, the Local Authority will seek advice and evidence from relevant professionals including the child’s/young person’s school.  After consideration of this evidence, the Local Authority will decide whether it is appropriate to initiate a statutory assessment. 
Health or Social Care professionals may draw children/young people to the attention of the Local Authority, particularly with regard to children under five with complex needs. The Local Authority will collect evidence before considering whether it is necessary to assess the child/young person.

Where specialist equipment is needed for a child/young person to have full access to the school’s curriculum, there are alternative ways of providing this support. The Accessibility Strategy sets out the Local Authority’s policy for prioritising investment for improving accessibility in school buildings.   It is expected that schools will provide for minor adaptations and alterations to enable pupils to be successfully included in their local mainstream school. Schools also need to be aware of their responsibilities under the Disability Discrimination Act.
What process does Central Bedfordshire Council follow when requests for Statutory Assessment are submitted?
Requests for a Statutory Assessment must be submitted to the Assessment and Monitoring Team who must consider them within six weeks. All requests should be accompanied by detailed supporting evidence as explained below.
A weekly SEN Referral and Provision Panel considers all requests for statutory assessment.
Panel membership

· Assessment & Monitoring Team Leader (or a representative)
· Area SEN and Monitoring Officers 
· Principal Educational Psychologist (or a representative)
· Representatives from Children’s Services, such as Support Services or Social Care.
· Representatives from Central Bedfordshire Mainstream and Special Schools (usually the Head teacher or SENCo)
The Assessment & Monitoring Team Leader (or a representative) chairs the meeting and makes the final decision concerning each case, having considered the evidence and the advice of the panel.  Panel representatives offer guidance and support to the chair of the panel from their professional perspective.
Decision making process
Officers from the Assessment and Monitoring Team present each case by providing a brief oral summary. Supporting evidence provided by the school is considered and evaluated against the guidance for statutory assessment.

The SEN Referral and Provision Panel discusses and carefully considers each request based on the evidence submitted with reference to the guidance.  Panel members will be free to offer their professional opinion on the case to the chair person who will make the final decision.
On the basis of the available evidence the Panel may advise that there are further actions that can be taken to meet the child’s/ young person’s needs, for example:

· enhancing early years/ school-based provision by a referral to appropriate support services or external agencies

· devising alternative forms of teaching intervention through Early Years/ School Action Plus
· providing further or different provision that can reasonably be expected from the resources available within the setting/ mainstream school.  
A child’s/ young person’s apparently weak performance may, on examination of the evidence, be attributable to wider factors associated with the setting or school’s organisation.  Careful consideration of evidence of low attainment may reveal good progress from a low base.  

If such conclusions are reached, it is likely that the Panel will advise that a Statutory Assessment is not necessary.  
However, the Panel will advise the Chair that a Statutory Assessment should be undertaken if the evidence shows that:  

· the child’s/young person’s difficulties have not responded to relevant and purposeful measures taken by the setting or school 
and

· the child’s/young person’s difficulties may call for special educational provision, which cannot reasonably be provided from the resources normally available to mainstream schools in Central Bedfordshire.  
Post Panel Action
The decision agreed by the Authority following advice from Panel members is processed by the Assessment and Monitoring Team.
If a Statutory Assessment is agreed, the school, parents/carers and agencies involved will be advised of this and the Local Authority will seek formal advice.  A named officer from the Assessment and Monitoring Team will contact parents/carers to explain the process and timescales. Members of this service also attend Parent Partnership Surgeries to meet with parents/ carers and help explain Statutory Assessment processes.
Following the multi-disciplinary assessment, the Local Authority will decide whether a child’s/ young person’s needs are sufficiently complex and severe to justify making a statement.  The Local Authority will decide whether it is reasonable to expect the child’s/young person’s school to meet the needs identified within their delegated resources. 

If the Local Authority decides a statement is not necessary, it will issue a Note in Lieu which summarises the advice collated and outlines the provision that should be made to meet the child’s/young person’s needs from within the school’s resources. 

If a Statutory Assessment is not agreed, feedback explaining the reasons for the decision will be provided verbally and in writing to the school and parents/carers. The Senior SEN Officer will offer a meeting to explain why the request was declined and discuss what further actions may be taken. Schools and/or support services may be invited to these meetings with the agreement of parents/carers. 
The Local Authority will ensure parents/carers are informed in writing of their right of appeal to the Tribunal Service, Special Educational Needs and Disability (SEND) where a request for a Statutory Assessment is not agreed.  Parents/carers have two months from the date of the letter to appeal to SEND.

Guidance for considering a Statutory Assessment
The needs of most children/ young people will be met from within the resources delegated to mainstream schools.  However, a small number of children/young people may have more complex and severe difficulties which significantly impedes their ability to access the curriculum for whom a Statutory Assessment could be considered.  Any subsequent funding as a consequence of issuing a Statement of Special Educational Needs will be additional to the support already provided by the school from their delegated SEN funding.
The Local Authority will consider very carefully the case for a Statutory Assessment of the child’s/young person’s special educational needs where the balance of evidence presented to, and assessed by, the Local Authority suggests that the child’s/young person’s learning difficulties:

· have not responded to relevant and purposeful measures taken by the school or setting and external specialists

and

· may call for additional educational provision which cannot reasonably be provided within the resources normally available to mainstream maintained schools.

(Section 7.50 Special Educational Needs Code of Practice)

Documentary Evidence Required
Requests for a Statutory Assessment must be submitted to the Assessment and Monitoring Team with the following evidence:

· A Statutory Assessment request form (CBC1), fully completed and signed by parents and head teacher
· Strategies which have been employed to enable the child/young person to progress should be recorded within an Individual Education Plan (IEP)  

· The IEPs should include information about: 
The short-term targets set for or by the child/young person
The teaching strategies to be used

The provision to be put in place

When the plan is to be reviewed

Success and/or exit criteria

Outcomes (to be recorded when the IEP is reviewed)

· A minimum of two reviewed IEPs at School Action Plus, which conform to DfE guidance in the Code of Practice in terms of content and timing (please refer to Sections 5.50-5.52 & 6.58-6.60 of the Code of Practice and the SEN Toolkit, Section 5 for further guidance) 

· Evidence of parental and child’s/young person’s involvement
· Details of provision being made for the child/young person including a Provision Map which should indicate how support is being used and an annotated timetable
· Reports and evidence of involvement of external professionals and clear indications of the ways in which their advice has been implemented at School Action Plus
· Other evidence where appropriate, e.g. reports from Health Service professionals or other evidence discussed in advance with the appropriate Assessment and Monitoring Officer
· A minimum of 2 examples of unaided, dated and annotated child’s/young person’s work  (examples of literacy/numeracy which have been assessed)
· A copy of the child’s Foundation Stage Profile where appropriate

· A copy of the information relating to the school’s SEN budget provided in the School Governors’ Annual Report
In the case of submissions with regard to behaviour, emotional & social development:

· Clear evidence of appropriate behaviour management involving appropriate external professionals e.g. Pastoral Support Plan or Behaviour Plan  

· A behaviour log, which includes an analysis of the behaviours observed and strategies used over time, e.g. Behaviour Management System or similar
Pupil Characteristics
The Local Authority recognises that there is a wide spectrum of special educational needs that are frequently inter-related, although there are also specific needs that usually relate directly to particular types of difficulty.  Children/Young people for whom Statutory Assessment is appropriate will have needs which may fall into at least one of four areas:

	· Cognition and Learning 
	· Behavioural, Emotional and Social Development

	· Communication and Interaction
	· Sensory and/or Physical Needs



Each case is considered alongside Central Bedfordshire’s Guidance for Statutory Assessment and the following evidence is sought:
	Key questions to be addressed 
	Examples of supporting evidence 

	1. Are the needs of this child/young person exceptional and greater than would be expected to be met at School/Early Years Action Plus?


	· Baseline assessment

· Early Learning Goals

· National Curriculum attainments and record of progress made over time

· Record of standardised tests over time

· Skills checklist

· Structured observations

· IEPs and reviews

· Support Service or Agency reports

· Examples of annotated work


	2. Has the school actively sought the involvement of the parents/ carers and the child/young person?
	· IEPs and reviews

· Child’s young person’s views

· Parent/ carer views


	3. Are the targets for this child/young person specific, measurable, achievable, relevant and time limited?
	· IEPs and reviews

· Incorporation of support service/ agency reports


	4. Have appropriate interventions been carried out over a reasonable period and have these been evaluated and modified as necessary?


	· IEPs and reviews

· Incorporation of support service/ agency advice/recommendations

· Provision Map

· Analysed Behaviour Log

· Behaviour Management Plan

· Details and evaluation of strategies employed


	5. Has the school provided effective learning opportunities through appropriate curriculum differentiation and /or classroom access?

	· IEPs and reviews

· Examples of appropriate planning/ differentiation


	6. How much additional support has been provided? By whom?  For how long?  Group or individual? In-class or withdrawn?
	· Timetable with support details, group size.
· Provision Map
· Clear, accountable support arrangements and appropriate allocation of delegated budget at School Action Plus


In essence, the evidence is examined to establish that, despite every effort having been made by the setting or school to address the child’s/young person’s special educational needs, including implementing the recommendations of professionals, the child/young person probably has significant needs in one of the following areas:

· Cognition and Learning
· Behavioural, Emotional and Social Development

· Communication and Interaction
· Sensory and/or Physical Needs
or
· a combination of the above.

Therefore, it is essential that the evidence provided shows that the child’s or young person’s needs are significant and/or complex and persistent.


Indicators of Need

Cognition and Learning

a.  General Learning Difficulties

With effective early identification processes, children with significant and complex learning difficulties should be identified before school age or early in their school careers.  Their general level of educational attainment will be significantly below that of their peers and there will be a commensurately slower rate of learning. They will have difficulty acquiring and applying basic numeracy and literacy skills. Children/Young people with learning difficulties may have additional special needs, for example speech and language difficulties or difficulties relating to other children/young people or adults.  

The chart below shows the threshold indicators for learning difficulties, as recorded at the start of the current academic year.

	Age Band
	Year group
	Indicators for Learning Difficulties

	3  years
	-
	Refer to Early Years SEN Guidance


	4  years
	N
	Refer to Early Years SEN Guidance


	5  years
	R
	Refer to Early Years SEN Guidance 


	5 - 6   years
	Y1
	P level 4/5 or below following 2 reviewed IEPs at School Action Plus.  


	6-7 years
	Y2
	P level 5/6 or below in all core subjects following 2 reviewed IEPs at School Action Plus.  



	7-8  years
	Y3
	P level 6/7 or below in all core subjects following 2 reviewed IEPs at School Action Plus.  



	8-9 years
	Y4
	P level 7/8 or below in all core subjects following 2 reviewed IEPs at School Action Plus.  



	9-10 years
	Y5
	Working at level 1c or below in all core subjects following 2 reviewed IEPs at School Action Plus.  



	10-11 years
	Y6
	Working at level 1b or below in all core subjects following 2 reviewed IEPs at School Action Plus.  


	11-12 years
	Y7
	Working at Level 1a or below in all National Curriculum core subjects following 2 reviewed IEPs at School Action Plus.  


	12-13 years
	Y8
	Working at level 2b or below in all National Curriculum core subjects following 2 reviewed IEPs at School Action Plus.  



	13-14 years
	Y9
	Working at level 2a or below in all National Curriculum core subjects following 2 reviewed IEPs at School Action Plus.  



	14-15 years
	Y10
	Working at level 2a or below in all National Curriculum core subjects following 2 reviewed IEPs at School Action Plus.  



b.  Specific Learning Difficulties (SpLD).
The terms ‘specific learning difficulty’ and ‘dyslexia’ are often used interchangeably.  However, this can be misleading as it implies a necessary comparison between children’s/young people’s reading skill and other skill areas. The working definition of dyslexia adopted by Central Bedfordshire Council (Making Every Child a Reader: A literacy policy for all learners 2009), focuses on the presence of severe and persistent difficulties in acquiring fluent and accurate reading at the ‘word’ level, without making a comparison with progress in other areas or providing any other exclusionary criteria: 

Dyslexia is evident when accurate and fluent word reading and/or spelling develops very incompletely or with great difficulty.  This focuses on literacy learning at the ‘word level’ and implies that the problem is severe and persistent despite appropriate learning opportunities.  It provides the basis for a staged process of assessment through learning
(Dyslexia, Literacy and Psychological Assessment BPS 1999).
All children/young people who are not making satisfactory progress in learning to read and write, need a detailed assessment of their needs. ‘Assessing Children’s Literacy Difficulties’ is a resource that enables schools to assess children’s/young people’s literacy skills.   For the majority of children/young people this assessment will form part of a school based approach.  Schools should refer to the Inclusion Development Programme (2008) for Dyslexia as a tool for developing an inclusive teaching and learning environment in which to support children/young people with difficulties in this area. 

It is recognised that children/young people with Dyslexia are more likely than other pupils to have a range of other difficulties: these may include difficulties in working memory, organisation, and information processing. Although these other difficulties are not part of the definition of dyslexia, i.e. are neither necessary nor sufficient, they are important to consider when planning strategies to help these children/young people to make progress.

It is important to recognise that children/young people with dyslexia vary in the nature and severity of their difficulties.  They will display a variety of patterns of difficulty and achievement.  It is expected that children/young people experiencing these types of difficulties will have their needs fully met by schools using their delegated resources, without the need for a Statement of Special Educational Need.  Where children/young people have additional difficulties, it is necessary to consider the impact of these difficulties on their ability to access the full range of the curriculum using the other areas of the guidance.  

Behavioural, Emotional and Social Development
Many children/young people will at some time during their school career experience changes in emotion which impact on their behaviour in school. Other children/young people may exhibit behavioural difficulties that can be attributed to particular problems in their background. In most cases, the needs of these children/young people can be met by the school from existing resources. A wide range of provision to meet such needs should be part of the school’s emotional and behavioural development programme.

However, a few children/young people may display difficulties of an extreme nature that require a higher level of intervention than is reasonable for the school to provide. In these cases, judgements will be made in relation to the degree to which emotional or behavioural needs have an effect on:

·    teacher attention and time
· access to the curriculum for the child/young person
· the safety or welfare of the child/young person or other pupils
The degree and complexity of these behaviours for any child/young person will need to be judged against:

· the inappropriateness of the behaviour (particularly with regard to the age of the child/young person and the context in which the behaviour occurs)
· frequency
· intensity
· duration
· persistence over time
Indicators will include:

1. The school, or the previous school attended by the child/young person, has provided appropriate support to the pupil child/young person over a period of not less than twelve months and this support has included an appropriate behaviour programme 
      and

2. There is a demonstrable and significant effect on pupil progress overtime despite appropriate advice being taken and appropriate support being provided by the school  
and

3. The child/ young person’s behaviour within the classroom is regularly disruptive and unpredictable and a record of this behaviour has been made 
and

4. Evidence has been collected and recorded over a period of at least twelve months to show that the child’s/young person’s behaviour is qualitatively different from that of his/her peers and there is a lack of significant progress in behaviour despite appropriate intervention to address the identified difficulties 
or

5. The parents/carers, school, relevant professionals and Local Authority agree that a sudden and serious deterioration in the child’s/young person’s behaviour has taken place requiring a high level of support on a consistent basis 

In addition to the above, the school will need to demonstrate that: 
· Relevant outside agency support has been accessed as necessary, with advice being acted upon and regularly reviewed.  Outcomes are clearly evaluated and modified as appropriate to address the child’s/young person’s needs
· The child’s/young person’s behaviour within school requires a consistently high level of support and is greater than would reasonably be expected from the school’s allocated SEN budget  
· Where a child/young person has been excluded from one school, he/she must have had a period of no less than three months in the next one, with appropriate advice being sought  
Communication and Interaction
a.  Speech, Language and Communication needs
Children/Young people with significant communication and interaction difficulties are usually identified before school age or early in their school career. Many of these children/young people will have their needs met without requiring a Statement of Special Educational Needs. Some children/young people will still have significant speech and language difficulties, which impair their ability to participate fully when they start school. 

In all cases submitted for Statutory Assessment, there must be evidence that expressive language and/ or verbal comprehension is at a developmental level half the child’s/young person’s chronological age, with non-verbal skills at a much higher level, and this is severely affecting their ability to communicate as indicated in reports completed by a relevant outside agency, e.g. a Speech and Language Therapist (SaLT). 
In addition, a speech and language difficulty will be shown by a marked impairment in one or more of the following:
Key stage 1
	Attention


	Unable to attend in whole class without support.  Difficulty in small groups and in some one-to-one situations.

	Verbal comprehension


	Difficulty accessing the curriculum at the level of peers.  New vocabulary needs specific teaching. Severe difficulty responding to spoken language or acquiring new concepts.    Limited ability to use language meaningfully.

	Expressive language 


	Increasing reluctance to contribute verbally.  May take a long time to find words to express ideas.  May give inappropriate responses.  Uses short phrases.  Sentences used are likely to be learned by rote.

	Speech 


	Speech difficult to understand in all situations.  Some distortion of consonants and vowels.  May only be using single sounds.  Not able to segment words into sounds orally.

	Interaction 


	Difficulty working within a group – poor understanding of application of group rules.  Some inappropriate responses.  Needs support to develop peer relations.  Behaviour may be a concern.


Key Stage 2
	Attention


	Not developing / using self-help strategies to remain focused in any situation.

	Verbal comprehension


	Literal interpretation.  Limited understanding of verbally presented information and knowledge of the world.

	Expressive language 


	Difficulty recounting events.  Restricted use of vocabulary.  May have difficulty with tenses, pronouns, irregular plurals, etc.  Limited sentence length.  Unable to link ideas to form complex sentences.

	Speech 


	Speech often unintelligible even to familiar listeners. 

	Interaction 


	Communication is affected in all situations.  May be reluctant to participate in group work.  May be isolated from peers.  Communication may lead to challenging behaviour.


Key Stage 3
	Attention


	Needs high level of support to maintain appropriate attention in a small group.

	Verbal comprehension


	Obvious difficulties in understanding spoken language.  Frequently confused and responding inappropriately.  Needs simplified language in order to understand.

	Expressive language 


	Limited ability to express ideas verbally.  May volunteer very limited information.  May show frustration when required to express ideas.  Difficulty conveying intended meaning even using simple language.

	Speech 


	Any continuing difficulties affecting general intelligibility are likely to have a physical cause and will seriously affect self-esteem.

	Interaction 


	Social and interaction difficulties affect performance in most situations.  Child/Young Person does not transfer strategies from one situation to another.  Behaviour and self-esteem may be significantly affected.


b.  Autistic Spectrum Conditions
Autistic Spectrum Conditions are now generally regarded as disorders of development linked to neurological factors.  Children/Young people with significant social communication and interaction difficulties generally experience to varying degrees, problems with one or more of three dimensions.  This is sometimes described as the triad of impairments which can affect:

· Social interaction and relationships

· Social communication and language

· Imagination and creative development, with typically restricted and repetitive patterns of self-chosen behaviour.

Children/young people with disorders on the Autistic Spectrum, including Asperger’s Syndrome, will have difficulties in communicating and making appropriate relationships with others. These difficulties will impede their ability to fully access the curriculum.

The needs of most children/young people with Autistic Spectrum Conditions can be met in mainstream schools but some may require a Statement, usually because of their social impairments which make it difficult for them to understand, accept and comply with the social and learning expectations of a school.

It is important to note that a medical diagnosis of autism or autistic spectrum disorder does not, of itself, determine which phase of action of the SEN Code of Practice is appropriate to meet the child’s/young person’s needs.  In all cases, the prime consideration will be the needs of the child/young person.

The pupil child/young person may display a range of behaviours in each of the following areas including:
	General ability to adapt to school demands


	· The child/young person has difficulty participating within whole class group for significant part of school day despite School Action Plus arrangements.

· Curriculum access restricted.

· Greater curriculum emphasis required to address social and communication needs.

· Obsessional adherence to some routines.  Requires a high level of consistency and significant support in order to reduce anxiety and access the curriculum.

· Clear difficulty generalising skills learnt to other situations.


	School interaction / relationships


	· In the context of the child’s/young person’s developmental pattern, a profound impairment of ability to show empathy, or to predict the emotional response of others.

· Clear difficulty responding in social situations and to adult instruction.

· May be aloof or show markedly inappropriate interactions with other children/young people.



	Social communication / language


	· Severely impaired social communication skills requiring intensive programme of social communication training and generalisation. 

· May have some superficially ‘perfect’ language but unable to use it in other than rote manner.

· Adaptation of communication by adults is essential, with cues such as visual prompts and signalled routines.


	Social imagination / play


	· The child/young person has greater difficulty than his / her peers in communicating with adults and other children/young people. 
     or
· The child’s/young person’s behaviour is significantly different from that of others his / her age.


	Attainment and learning response


	· Uneven profile in National Curriculum attainment levels.
· This difficulty has a significant effect on his/ her ability to learn and to access all aspects of school life, including unstructured time.


Sensory and / or Physical Needs
a.  Hearing Impairment
Children/Young people may suffer mild temporary hearing loss often as the result of infection (e.g. glue ear). Schools are used to supporting such pupils. There will, however, be some children/young people with a serious and permanent hearing loss for whom it is appropriate to undertake a Statutory Assessment. 
Where a child/young people has a hearing impairment the school should consider whether it has made appropriate adaptations under the legislation around Equality, Access and Disability before making a request for a Statutory Assessment.

In all cases submitted for a Statutory Assessment there must be clear recorded evidence of multi-professional concern that the child’s/young person’s hearing impairment may, if appropriate action is not taken, have a marked impact on progress in the curriculum, emotional or social development, ability to take part in particular classroom activities or participation in aspects of school life. 

Indicators will include: 

1. The pupil child/young person has a permanent hearing loss that is greater than 40dBHL in the better ear 

      and

2. There is clear recorded evidence that the child’s/young person’s hearing loss significantly impairs his/her access to the curriculum. 

      either

3. The child’s/young person’s attainment in all core subjects is three NC levels below the norm for the age group. 

      or

4. Where the child’s/young person’s National Curriculum assessment profile shows an uneven pattern of progress and attainment in the core subjects, there should usually be a discrepancy in levels of achievement of at least three levels between core subjects. 
5. Specific attention to emotional support is needed. (See section on Behavioural, Emotional and Social Development)
b.   Visual Impairment
A number of children/young people have a reduction in visual acuity which can be corrected by spectacles. There will, however, be some children/young people with a significant visual impairment or functional blindness which may limit access to the curriculum and require a statutory assessment. 

Where a child/young person has a visual impairment the school should consider whether it has made appropriate adaptations under legislation around Equality, Access and Disability before making a request for a Statutory Assessment.

In all cases submitted for a Statutory Assessment there must be clear recorded evidence of multi-professional concern that the child’s/young person’s visual impairment may, if appropriate action is not taken, have a marked impact on progress in the curriculum, emotional or social development, ability to take part in particular classroom activities or participation in aspects of school life. 

Indicators will include:
1.   The child/young person has significant visual impairment, or is functionally blind, and needs to use a format such as Braille for reading purposes
      or
2.   The child/young person has a visual acuity of 6/60 or less plus a reduction in near vision or a significant field defect 
      or
3.   The child/young person has a visual acuity of 6/36 and there is clear recorded evidence that this significantly impairs his/her access to the curriculum. 
      Either
4.   The child’s/young person’s attainment in all core subjects is three NC levels below the norm for the age group 

      or
5.   Where the child’s/young person’s National Curriculum assessment profile shows an uneven pattern of progress and attainment in the core subjects, there should usually be a discrepancy in levels of achievement of at least three levels between core subjects
c.  Multi-Sensory Impairment
There will be a number of children/young people whose combined visual and hearing impairments significantly limits their access to the curriculum and for whom it is appropriate to undertake a Statutory Assessment. 
Where a child/young person has a multi-sensory impairment the school should consider whether it has made appropriate adaptations under the Disability Discrimination Act (1995) before making a request for a Statutory Assessment.

Indicators will include:

1. The child/young person has a significant visual impairment or is functionally blind 
       or
2. The child/young person has a visual acuity of 6/60 or less plus a reduction in near vision 
       or
3. The child/young person  has a visual acuity of 6/36 – 6/18 and there is clear recorded evidence that this significantly impedes his/her access to the curriculum  
      and
4. The child/young person has a permanent hearing loss that is greater than 40dBHL in the better ear 

      either
5. The child’s/young person’s attainment in all core subjects is three NC levels below the norm for the age group 

      or
6. Where the child’s/young person’s National Curriculum assessment profile shows an uneven pattern of progress and attainment in the core subjects, there should usually be a discrepancy in levels of achievement of at least three levels between core subjects 

d.  Physical Disabilities (including Medical Needs)
There will be some children/young people, without significant learning difficulties, who have a marked physical need and may require adjustments to the school environment or some additional adult support in order to gain access to the curriculum.  For these children/young people, whose attainment may be average or above, access to a mainstream curriculum and peer group is the prime aim. Special arrangements or teaching strategies may be required which take into account the impact of the child’s/young person’s disability on his/her learning. It is expected that schools will provide for these children/young people from within their delegated resources. The school has a responsibility to make appropriate adaptations under legislation around Equality, Access and Disability Further guidance is available in the Central Bedfordshire Council Accessibility Strategy.  When all reasonable measures have been taken and the child or young person is still unable to access the curriculum, it may be considered appropriate to request a statutory assessment.

A medical diagnosis or a disability does not necessarily imply SEN.  It may not be necessary for a child or young person with a particular diagnosis or medical condition to have a statement or to need any form of additional educational provision at any phase of education. There will, however, be some children/young people with a serious and long-term medical or physical condition for whom it is appropriate to undertake a Statutory Assessment. It is the child’s/young person’s educational needs rather than a medical diagnosis that must be considered.  
In all cases submitted for a Statutory Assessment there must be evidence of multi-professional concern that the child’s/young person’s physical or medical disability may, if appropriate action is not taken, have a severe and persistent impact on progress in the curriculum.

Indicators will include:
There is clear and substantiated evidence, based on specific examples to show that: 

1. The child’s/young person’s physical disability or medical condition prevents them from taking a full part in school life 

      and  

2. The child/young person needs substantial modification of content and/ or materials for significant parts of the curriculum that cannot reasonably be provided from within the schools own resources 


APPENDIX A SENSA (CBC1)









CENTRAL BEDFORDSHIRE COUNCIL
REQUEST FOR STATUTORY ASSESSMENT OF SPECIAL EDUCATIONAL NEEDS
(Section 323 Education Act 1996)

Name of Child

​​​​​​​​​​​​​​​​​​​​​​​​​​​​

Date of Birth


School



Request Date

SENSA (CBC1)
                                                                                         
              CENTRAL BEDFORDSHIRE COUNCIL

              REQUEST FOR STATUTORY ASSESSMENT - Education Act 1996

This referral form must be completed in typescript
	Child’s Name

	Forename(s):
	
	Surname:
	


	Date of Birth:
	
	UPN:
	
	Year Group:
	


	Gender:
	
	Language/s spoken at home:
	


	School:
	

	Date of Entry:
	


	Home Address:
	


	Postcode:
	
	Telephone Number:
	


	Child Also Known As:
	


	Name of Parent(s)/Carer(s) child resides with

	Name:
	
	Relationship to Child:
	


	Name and Address of others with parental responsibility

	


	Postcode:
	
	Telephone Number:
	


	Is the child accommodated and subject of a care order?
	( Yes

( No


	If the child is Looked After, to which authority is he/she Looked After?
	

	Name of Social Worker:
	:
	Telephone Number
	


	Other schools attended with dates

	


	Ethnic Origin: 

Please tick

	White British


	White Irish
	White Other
	Mixed W/B Caribbean


	Mixed W/B African
	Mixed W/B Asian
	Mixed Other
	Asian or British Indian
	Asian or British Pakistani

	Asian or British Bangladeshi


	Asian or British Other
	Black or British Caribbean
	Black or British African
	Black or British Other
	Chinese
	Bangladeshi
	Traveller
	Other


	Religion:
	


Section 1.   Previous / Current School – Based Support

	Code of Practice Stage
	Date started

	School Action
	

	School Action Plus
	


Section 2.   Special Educational Needs

Please outline the child’s needs with reference to the relevant sections of the Central Bedfordshire Guidance for Statutory Assessment and any supporting evidence you are submitting.

It is essential that details relating to Cognition/Learning are completed in full as well as other sections relevant to the child’s needs.
	A. Cognition/Learning
B. Communication/Interaction

C. Sensory/Physical
D. Behavioural/Emotional/Social Development – including, if appropriate, any details of exclusions




	Details of any medical condition which is relevant to the child’s special educational needs:

	Medical Diagnosis:
	Date diagnosed:
	Name of the professional who made the diagnosis:

	
	
	


	Pupil’s Strengths:




	Type of need
	Main area of difficulty - tick one box only
	Other area(s) of difficulty -tick as relevant

	Cognition/Learning
	
	

	Communication/Interaction 
	
	

	Sensory/Physical
	
	

	Behavioural/Emotional and Social difficulty
	
	


Section 3.   Special Educational Provision

Please specify the relevant and purposeful measures taken by:

A.  The School/Setting to address the needs outlined above.

Please cross reference this with supporting evidence. 

B.  External Specialists. 

Please refer to Section 4 of the Central Bedfordshire Guidance for Statutory 

Assessment.
	A. School/Setting

Please attach at least 2 IEPs which have been reviewed, together with the pupil’s current IEP and a provision map or timetable which has been annotated to show the support that has been offered.  It is essential to demonstrate how you have deployed support under School Action Plus.

Outline the strategies used: 
Describe how they were implemented:

Evaluate the effectiveness of the strategies implemented:




	B. External Specialists. 

Please use the following headings for each professional report:
Professional Report

Details of the recommendations

How recommendations/strategies were implemented 

Evaluation of the effectiveness of the strategies implemented




Section 4.   Parental and Pupil Views

	A.  Parental involvement, including parents’ views




	B.  Pupil’s views  (Please explain how these views were obtained)



Section 5.   Progress

	Please summarise the pupil’s progress towards meeting the targets identified on the IEPs




Record of Progress
If this is a referral for a child in the Foundation Stage please provide a copy of his/her Foundation Stage Profile.
	Year Group
	Date & Name of Test
	Chron. Age
	Standardised Score
	Percentile/

Age equivalent

	1
	
	
	
	

	2
	
	
	
	

	3
	
	
	
	

	4
	
	
	
	

	5
	
	
	
	

	6
	
	
	
	

	7
	
	
	
	

	8
	
	
	
	

	9
	
	
	
	


	Year Group
	P Scales / NC Levels English
	P Scales / NC Levels Maths
	P Scales / NC Levels Science

	1
	
	
	

	2
	R
	S
	W
	
	

	3
	
	
	

	4
	
	
	

	5
	
	
	

	6
	R
	W
	S
	
	

	7
	
	
	

	8
	
	
	

	9
	R
	S
	W
	
	


	Year Group
	Current Grade - English
	Indicator Grade- English
	Current Grade - Maths
	Indicator Grade- Maths
	Current Grade - Science
	Indicator Grade- Science

	10
	
	
	
	
	
	

	11
	
	
	
	
	
	


Please provide any further evidence of the pupil’s progress and or predicted progress as shown by indicators used by your school, e.g. CATs, FFT data etc.

Any further evidence of standardised tests or pupil’s levels/grades that may reflect his/her progress can also be provided.

Section 6. Financial Information
Please provide a copy of the information relating to the school’s SEN budget provided in the Governors’ Annual Report
	Please identify the element of the School’s budget specifically delegated for SEN

£ _____________________




	With reference to the SEN budget what are the financial implications for providing the support identified in section 3?

£ _____________________



Section 7. Completion of evidence

	School Checklist

	Please ensure that this request for Statutory Assessment includes copies of the relevant documentation (ensure that documents are dated).

Please indicate the information you have included.

Where essential documentation has been omitted or sections left incomplete, the Assessment Panel may not be able to consider this case.

	
	· 

	Minimum of 2 reviewed IEPs at SA Plus/EYA Plus
	

	A copy of the pupil’s current IEP
	

	Reports from external specialists 
	

	Minimum of 2 examples of unaided, dated and annotated pupil’s work 

(examples of literacy/numeracy which have been assessed)
	

	A copy of an annotated timetable
	

	A copy of a Provision Map
	

	A copy of the pupil’s Foundation Stage Profile
	

	Copies of Behaviour Log and analysis
	

	A copy of the information relating to the school’s SEN budget provided in the Governors’ Annual Report
	

	Any other evidence directly relevant to this request e.g. notes from professionals meetings
	


N.B. Information included on this form and attached to it will be available to parents and to professionals involved in the Statutory Assessment process.

The Authority will retain all the advice provided by schools through use of this form, whether or not Statutory Assessment is indicated.  Schools may therefore wish to keep a reference copy.

I confirm that this application has been discussed with the parent(s)/carer(s) on 

_____________ (date) and that this request for Statutory Assessment is submitted with their approval and agreement.

Headteacher: ………………………………………………………………………………….

Date: …………………………………………………………..
Please return the completed form and/or address any queries to:

Assessment and Monitoring Team,

Central Bedfordshire Council

High St North

Dunstable

LU6 1LF
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