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Managing and developing the learning culture

Consider how to cultivate the most effective learning environment possible by:

· Asking pupils, including the very able, what helps them to learn effectively

· Making pupils aware of their own preferred styles of learning

· Giving pupils the language to discuss the process of their learning (metacognition) so that they can consider alternative approaches to problems and learn how to maximise their own potential

· Establishing a culture in which wrong answers are productive opportunities for learning

· Encouraging staff to be aware of their own preferred style of teaching and to consider whether this may limit access to learning for some pupils who access information differently.

Culture of challenge:

The essential features of a culture of challenge in the school and classroom

Detailed consideration of all points raised below are essential prior to the planning and preparation of effective lessons.

Features:

· Security, routine and a clear sense of purpose

· Warm, open and responsive relationships

· An ethos which builds self-esteem and confidence

· Assessment which ensures that the core skills of reading, writing, number work and information technology are secure and are being continually extended

· Open expectations; limits are fixed by the potential of the learning activity and the capabilities of the child rather than by the teacher

· Awareness of time frames; the skilful use of pace and deadlines

· Conscious fostering of the rebirth of projects, ideas and lines of enquiry

· Valuing enthusiasm and energy (even when misdirected)

· Making changes of mind legitimate

· A recognition that the unexpected is an essential part of open-ended enquiry

· The predominant use of open-ended, real questions 

· Bringing high standards to the attention of the children – the children’s own work and examples of high achievement from a wide range of real world contexts, eg: the work of acclaimed artists, engineers, designers, writers and sports people

· Promoting self-evaluation against rigorous and challenging criteria (determined in part by children)

· Respect for rational argument based on evidence, data and personal conviction

· Establishing creditable failure as an integral part of the teaching process

· Seeing all solutions as provisional

· Recognising and rewarding creativity and ingenuity; acknowledging the importance of imaginative and unusual approaches

· Giving process a higher weighting than product, and recognising this in the rewards system (planning, drafting, changing, altering, refining, and improving)

· Ensuring depth of task in the majority of the work provided

· Taking opportunities to move the children’s thinking beyond the obvious; penetrating their ideas and findings with deeper questioning

· Drawing the children’s thinking together around success criteria which they have played a part in constructing

· Using the spiritual dimension of children’s thinking to enable them to make meaning from their ideas and findings.

Accrediting prior learning

· What methods do you use to initially find out what students already know about a topic?

Listening

Mapping

Testing

Quizzing

History

Concept mapping

Brain storming

· Do you do these as whole class, group or individual activities?

· Do you know what colleagues in your school do?

· What records do you have when starting with a new class and how do you utilise/build upon these?

· If you discover a student has substantial prior knowledge of the topic/subject, what do you do?

· How do you develop these understandings and remediate any gaps in their knowledge?

· What individual strategies have worked for you that allow children to feel safe enough to admit uncertainty?

Mind Mapping

Purpose:

Mind maps – for understanding, learning, communicating and for memory

Maps are models of our thoughts so they differ from individual to individual

Maps play a crucial role in education as they reveal our knowledge and encourage confidence

Maps help us connect patterns and allow use of visual learning techniques – images provide strong stimulating and memorable hooks for memory

Using symbols allows us to build in visual skills of recall and allows interpretation

Spatial awareness is important with maps – allows us to represent hierarchies of concepts effectively

Key rules to follow when creating a mind map

1. Orientation – keep horizontal, keep still

2. Centre – image or key word at centre – key word needs to represent theme

3. Only have max of 7 branches with + or – 2 themes – otherwise won’t be able to organise ideas appropriately

4. Words around the centre need to be abstract & generalised as the words reaching further out will be more specific

5. Spacing of theme needs to be even

6. Writing – single words & in caps

7. Use of icons, graphics, pic

Aide memoires

· Go for simplicity – some of the most simple tasks have enormous depth!

· Consult subject specialists and ask them what activities they suggest to promote, for example, higher-order thinking skills in reading, challenging games and activities in physical education.

· Make sure that the tasks are open-ended so that there is scope for challenge beyond the levels you have set. 

· Encourage the children to make their own suggestions for the extension and enrichment of the activities.

· Find time to review the activities with the children at the end of the session. How could they have been improved? What more could have been done? 

Three important factors in establishing activities for able children:

1. Task design: how the task is selected and put together to achieve a challenging learning objective, which can be accomplished in time.

2. Depth of task: the quality of layers of meaning, which children can draw from the task, going, further as their knowledge and understanding grows.

3. Task setting: how the task will be presented – instructions, explanations or discussions on cards or worksheets, through diagrams or books.

The matrix below has proved useful in helping teachers with the processes of task design, depth of task and task setting.

Extending the learning of able children in schools

Subject or aspect of a subject:

	Task
	What the children can already do
	Key areas for extension
	Repertoire of appropriate tasks

	Task design


	
	
	

	Depth of task


	
	
	

	Task setting


	
	
	


Provision for the most able students: acceleration or enrichment?

Provision for able pupils should have a clear focus and a clear sense of direction and progression if it is to have lasting benefit. The real test of any programme to cater for the needs of exceptionally able pupils lies in the future attitudes and achievement of the pupils concerned. In particular, pupils benefiting from such a programme should leave school with greater competence in, and more commitment to, those subjects in which they have a special talent than would otherwise have been the case.

‘Acceleration’ may be defined as: 

· any strategy whereby individual pupils, or groups of more able pupils, are systematically fed standard curriculum work months or years ahead of their peers thereby

1. putting their learning out of phase with that of their peer group (permanently)

2. creating a potential vacuum – and the inevitable question ‘What next?’ when the available standard work is completed before the age of 16 or 18.

It is an approach which needs to be handled with great caution.

The superficial attractions of acceleration are:

· it is an easy way of satisfying those who insist on measurable or documented outcomes (eg DfES)

· it is a response to demands that there be some tangible returns made by external agencies who provide additional funds (EiC)

· the necessary materials seem to be easily available

· it satisfies parents

             but most commonly of all

· because no other strategy is readily available for the most able pupils.

‘Enrichment’ may be defined as any strategy that seeks to serve the needs of able pupils in ways which avoid (1) above. Within ‘enrichment’ there is a need to distinguish between:

· enrichment for added breadth. This supplements the standard curriculum with additional work  unrelated to the standard curriculum (recreational subject-related activities,, after school clubs, competitions etc) 

and

· enrichment for added depth. This routinely expects from those for whom it is appropriate a higher level of technique in, a greater depth of understanding of, and a willingness to reflect on standard curriculum material. It is enhanced by supplementary topics which lay stronger foundations for subsequent learning in a planned and systematic way, but which do not pre-empt standard curriculum work from subsequent years.

Enrichment for added breadth has long been successfully employed as a strategy for motivating and challenging able pupils. It is however by its nature a piecemeal approach. By contrast, enrichment for added depth can be planned and incorporated as part of the scheme of work. Instead of importing topics unrelated to standard work, extension tasks are provided which enrich the official curriculum by requiring deeper understanding of standard material (e.g. in mathematics, by insisting on a higher level of fluency in working with fractions or ratio or algebra).

Bloom’s Taxonomy

Definitions for Bloom’s taxonomy

· Knowledge or recall inquiries are employed when the teacher’s purpose is to determine whether the pupils remember certain specific facts. They assess only a superficial understanding and require a lower-order type of thinking. It must be stressed, though, that pupils cannot be asked to think at higher levels if they lack fundamental information.

· Comprehension questions require the pupils to select those facts that are pertinent in order to describe, compare, contrast, or translate ideas from one medium to another.

· Application questions are asked when the purpose is to encourage the pupils to apply information they have learned in order to reach and answer a problem which has one correct answer.

· Analysis questions are asked when the purpose is to encourage the pupils to demonstrate their understanding of relationships, patterns & organization. It is about cause & effect, similarities & differences..

· Synthesis questions help pupils form relationships and put things together in new or original ways. These questions help develop the creative abilities of pupils. They test thorough understanding of a subject and may require pupils to make: predictions, original communications or solve problems that allow a variety of creative answers.

· Evaluation questions help pupils choose among alternatives by judging which best fits some stated values. These questions do not have a single correct answer but require the pupil to assess various options.

Key words for questioning At Blooms six taxonomic levels

	Level
	Keywords

	Knowledge
	· What

· When

· Who

· Define
	· Distinguish

· Identify

· List

· Name
	· Recall

· Reorganise

· Show

· State
	· Write

· Which

· Indicate

· Tell How

	Comprehension
	· Compare

· Conclude

· Contrast

· Demonstrate

· Predict

· Reorder

· Which
	· Distinguish

· Estimate

· Explain

· Extend

· Extrapolate

· Rephrase

· Inform
	· What

· Fill In

· Give an Example of

· Hypothesise

· Illustrate

· Relate

· Tell in your own words
	

	Application
	· Apply

· Develop

· Test

· Consider
	· Build

· Plan

· Choose

· How would
	· Construct

· Solve

· Show your work

· Tell us
	· Demonstrate

· Indicate

· Check out

	Analysis
	· Analyse

· Categorize

· Describe

· Classify

· Compare
	· Discriminate

· Distinguish

· Recognize

· Support your

· Indicate the
	· Relate

· Explain

· What assumption

· What do you
	

	Synthesis
	· Write

· Think of a way

· Create

· Propose a plan

· Put together

· What would be


	· Suggest

· How

· Develop

· Make up

· What conclusion

· What major hypothesis


	· Plan

· Formulate a solution

· Synthesize

· Derive
	

	Evaluation
	· What is

· Choose

· Evaluate

· Decide

· Judge

· Check the
	· Select

· Which would you consider

· Defend

· Check

· What is most Appropriate

· Indicate
	
	


Diagramming

Definition – Diagramming involves representing a written text in diagrammatic form.  The reader identifies key information, the inter-pictorial or graphic relationships between ideas, and then transforms them into an appropriate graphic form.

Purpose:

To teach pupils to extract and represent important information from a text in a diagram

To provide pupils with the opportunity to think through their understandings

To ensure pupils develop an organised and structured summary of a text

Examples:

Story Map – using pictures and short descriptions to retell a story

Hierarchies – a pyramid in which objects or people are ranked in order of importance.  Usually there is only one object or person at the tope and increasing number at each level below.  The hierarchy is a simple diagram that does not always require pictures.


Flow Chart – uses arrows to link and sequence important events

 SHAPE  \* MERGEFORMAT 
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Cycles – a series of events that occur over and over again in the same order Eg. The Carbon Cycle and The Life History of the Frog

 SHAPE  \* MERGEFORMAT 



Retrieval Chart – organises a number of categories, objects or topics, and enables them to be easily compared

	
	Football
	Rugby
	Soccer

	Number of players in team
	
	
	

	Size/Shape of ball
	
	
	

	Size/shape of field
	
	
	

	System of scoring
	
	
	



Additional Graphic Organisations –

Cause and Effect Map

Wheel Map

Chain Map

In the classroom

(a )    Teaching and learning strategies – whole class teaching

Starters

· Set investigations across a sequence of lessons.

· Select pupils to set the starter activity.

· Address the same objective through texts and tasks at varying levels.

· Use pair or small group work with ability pairings or groupings at times.

· Expect pupils to articulate rules or patterns to clarify understanding.

· Have tasks or examples that require higher-order thinking skills.

· Use differentiated or open-ended questioning.

· Make a statement and ask for it to be justified.

· Exploit the power of the follow-up question: ‘What makes you think that?’

· Have a range of tasks based on the same text or focus.

· Ask abler pupils to articulate the skills involved in completing particular tasks.

Whole class

· Use differentiated questions.

· Differentiate expectations.

· Prepare questions targeted on particular pupils that reflect their needs and personalities.

· Prime able pupils for contributions that extend the experience of all.

· Pitch texts just above the independent reading level of the class.

· Avoid over-exposure of able pupils.

· Direct questions to individuals to involve able pupils in interactive discussion.

· Expect able pupils to articulate what has been learned.

· Give an oral commentary with the more able in mind.

· Involve pupils in modelling if appropriate.

· Ask able pupils to articulate explanations and principles.

· Make it possible for able pupils to enter tasks at a higher point.

· Use modelling to build the confidence of able pupils.

· Model problem-solving at different levels.

· Use the terminology to support meta-cognition.

· Model only that which able pupils need to know.

Group work

· Recognise that able pupils are entitled to teacher time.

· Identify able pupils’ shared needs and group accordingly.

· Use additional adults as mentors.

· Create task-specific groups.

· Vary group membership.

· Ensure that there are times when the ablest pupils work together.

· Ensure that able pupils have the opportunity to follow and to lead.

· Give able pupils roles in group work that reflect their abilities.

· Have group/pupil targets, not just class targets.

· Promote self-evaluation.

· Recognise and use the linguistic expertise of multilingual pupils.

· Use out-of-lesson conferencing, for example with mentors.

· Encourage pupils to set questions, not just to provide answers.

· Negotiate over objectives, styles of response and criteria for evaluation.

· Be open to suggestions that build on the pupils’ cultural backgrounds.

· Decide together on the objectives to be addressed by able pupils.

· Discuss possibilities over presentation .

· Allocate challenging roles in group work, for example, chairing the group, taking responsibility for moving discussion forward.

· Use peer editing or marking.

· Require the articulation of principles and development points.

· Expect ‘different’ rather than just ‘more’.

· Help able pupils to contribute to the success of others.

· Focus on qualitative outcomes.

· Explore possibilities for acceleration.

· Give all learning a time frame, but match timing to potential.

· Compact the task and give a limited focus to promote depth.

Independent work

· Marking should be formative, not just celebratory, and should be focused on specific criteria.

· Share differentiated success criteria in advance.

· Vary styles of response and avoid excessive pressure.

· Offer the inspiration that can come from meeting older pupils who are gifted or talented.

· Encourage self-checking based on prompt sheets for self-analysis.

· Monitor independent reading round the subject.

· Learn about the process of enquiry via the published comments of practitioners.

· Extend and exploit the conventions of different text types.

· Match texts and tasks to pupils’ abilities through negotiation based on high expectations.

· Establish extracurricular groups.

· Foster originality, independence and initiative.

· Set investigative, research-based tasks.

· Make time for individual feedback.

· Promote extended reading and writing.

· Expect the use of ICT and encourage (monitored) e-mail link-ups with able pupils in other schools.

· Consider having students in training as e-mentors for able pupils.

· Ensure appropriate access to ICT.

Plenaries

· Expect pupils to offer explanation, not just presentation.

· Exploit the possibilities of presenting in role and reporting back.

· Encourage able pupils to take notes for feedback.

· Allow able pupils a different timescale for feedback, for example via OHP or 
ICT at the end of the week.

· Be aware of the attitudes of other pupils.

· Focus on the articulation of what has been learnt, using appropriate terminology.

· Tackle demanding objectives.

· Instil the habit of reflection on learning.

· Build understanding of the big ideas.

· Enable able pupils to work with others of similar ability.

(3 b)   Differentiation

Differentiating Process

Process is the way new material is presented, the activates in which students engage, the questions that are asked, teaching methods and the thinking processes developed in the students.

The process of learning for any student is how they will interact with the curriculum content to arrive at personal understanding. Process may be thought of as the thinking processes the student employs in that interaction and differentiating process involves encouraging the use of higher-level thinking processes.

Teachers can make the following modifications to effectively differentiate curriculum process.

1. Higher Levels of Thinking: The methods used should stress use rather than acquisition of information; students should apply information to new situations, use it to develop new ideas, evaluate its appropriateness, and use it to develop new products.

2. Open-Endedness: Activities should include a greater percentage of open activities - those for which there is no predetermined right answer and which stimulate further thinking and investigation.

3. Discovery: Activities should include a greater percentage of situations in which students use their inductive reasoning processes to discover patterns, ideas and underlying principles.

4. Evidence of Reasoning: Students should be asked to express not only their conclusions but also the reasoning that led to them.

5. Freedom of choice: Students should be given freedom to choose, when possible, what to investigate and how to study in order to increase their interest in learning.

6. Pacing and Variety: Rapid pacing, when appropriate, in presenting new material and use of a variety of methods maintains student's interest and accommodates different learning styles.

Differentiating Content

1. Content is the ideas, concepts, descriptive information and facts presented to the student in a variety of forms. There are a number of general modifications that can be made to curriculum content to create differentiation.

2. Abstractness: The main focus of discussions, presentations, materials, and study should be on concepts and generalizations that transfer within and across disciplines. Facts and concrete information are intended as examples or illustrations of the abstract ideas.

3. Complexity: The abstract ideas presented should be as complex as possible as determined by the number and complexity of concepts involved, the number and complexity of relationships between concepts, and the number and diversity of disciplines that must be understood to comprehend the idea.

4. Variety: Variety means enrichment, inclusion or ideas and content areas not taught in the regular curriculum.

5. Study of Methods: Gifted students should study the methods of inquiry used by scholars in different disciplines and should practice using these methods, learning a variety of techniques.

6. Organization and Economy: Knowledge is increasing and changing rapidly and students' time in school is limited. Therefore, every learning experience should be the most valuable possible. Economy requires organization of content around key concepts or ideas to facilitate transfer of learning, memory, and understanding or abstract concepts and generalizations.

7. Study of People: Gifted students need to study creative and productive individuals to enhance their potential for learning to deal with their own talents and possible successes.

Differentiating the plenary upwards

List 3 things you learnt today

List the 3 most important things you learnt today

Compare with a partner and justify your choices/ranking

Write 3 top tips/golden rules for…

Identify one other text type where these rules apply

Draw a spider diagram showing what you have learnt today

Draw a mind-map showing what you have learnt today

Students put questions on post-it notes at lesson start after aims/objectives have been shared by teacher (good base-line exercise)

Other students answer questions at the plenary

If lesson aim was set as question, students answer question on whiteboards

Set word limit for answer

Require key technical vocabulary in answer

Write definitions for 3 new terms learned today

Compare with partner and select best, justifying your choices

Show finished class work to partner – judge against criteria provided by teacher (colour coding, +/-)

Give each other a level or grade

Set each other one target for improvement

Show extract from anonymous student’s work – class identify 2 strengths and 2 weaknesses

Give a level/grade against extended criteriaPrediction exercises - what will happen next?

Why? Reason? Justify with evidence?

True or false? Relevant or irrelevant? Alike or different? Fact/opinion?

Why? Reason? Justify with evidence

Draw a timeline or chart showing cause and effect, sequence, chronological order

Highlight the hotspots/definitive moments in terms of…(sharpen the criteria for selection)

Ability grouping

Effective teaching of able pupils can take place in mixed ability contexts; setting is not a prerequisite. Indeed, raising the aspirations of gifted/talented pupils in a mixed ability class has been found to raise the aspirations and achievement of others as well.

 Pupils of all abilities can benefit from working at different times in groups which might be formed on the basis of similar ability, mixed ability, friendship, interest, or sex. 

A decision on whether to put pupils in to sets will depend on the nature of the subject, the pupil cohort and the school’s own ethos. It is worth bearing in mind that setting need not be for all the lessons taught in the subject – it could be for only some of each week’s lessons, or for a time limited period, according to the demands of the topic.

It is worth remembering that setted groups still have a range of aptitudes and needs, so that differentiation will still be a necessary feature of the teaching. Pupils in ‘top’ sets may feel under considerable pressure to perform/achieve, and may feel wary of asking for help with what they think it is assumed they ought to know or be able to do.

Grouping

Teachers group pupils in various ways; by comparable ability, by mixed ability, by friendship, by gender, by personality and randomly.  Some use groups for some of the time; others for all of the time.  Some maintain the same groupings; others vary the group according to the task or the subject.  Grouping pupils within the class can enable resources to be shared and can foster social development.  The fact, however, that pupils are seated in groups does not necessarily mean that they are working as a group.  Group work may quickly become counter-productive if teachers try too many groups or have pupils working on too many different activities or subjects simultaneously.

Types of group make-up

· Ability group (according to the subject, the aspect of the subject, the topic, the kind of task…)

· Mixed ability group

· Gender group

· Mixed gender group

· Friendship group

· Expert group

· Age group

Issues to consider:

· Why are the children grouped in a particular way?

· What are the advantages and disadvantages of grouping in different ways   according to gender, ability etc?

· How do you plan to divide your time between different groups?

· Are the groups fixed / dynamic?

· Are the planned groups working effectively?

· Is the grouping appropriate to the learning intention?

· Is the grouping appropriate to the activity?

· How do you prepare for, and manage group work?

· How do you give the class a clear rationale for why you have decided that working in groups is an appropriate way to do the task and for the selection of group members?

· How do you know if the groups are working effectively?

Collaborative vs. Co-operative Group Work

Although these terms are often used interchangeably, a helpful distinction can be made:

· Collaborative Work - work shared by two or more pupils whose design, planning and / or materials etc. are left to the group to decide.

· Co-operative Work - work shared by two or more pupils where the task and / or resources etc. and possibly the children's roles are specified by the teacher.

Co-Operative Learning

· How do you teach pupils the skills they need to be effective group members, including:

	Co-operation
	Organisation of tasks and time

	Self-monitoring
	Communication skills

	Self-evaluation
	Giving and responding to criticism

	Negotiation
	Turn taking

	Mediating
	Compromising

	Tolerance
	Adopting different roles?


· What impact do differences in tasks have on group talk?

· What opportunities do pupils have to:

1. Talk about their own activity  / comment on others?

2. Share in discussion - helping each other to complete individual tasks?

3. Collaborate in completing a shared task?

· What co-operative activities are planned in your school / department / class?

· What learning intentions could be supported by co-operative activities?

· How do you balance the social and cognitive aspects of co-operative working?

· How do you plan to develop pupil's ability to make shared choices and shared decisions?

· How do you assess co-operative work?

Grouping Strategies

Cascade

One or more children learn or develop a skill, knowledge or understanding and are then required to "pass this learning on" to one or more children.

Paired Tutoring

A "one-stage" version of cascade where a "more advanced" child is paired with a "less advanced" child in order to help develop their learning.

Envoy

Different groups work on different parts of the same task or on different tasks.  At a given signal, one from each group (the 'envoy') is sent to another group to report on their group's findings or ideas.

Goldfish

Effective for tasks that can be divided up and that focus on sequenced parts, e.g. a study of consecutive paragraphs of a text, or of the stages of a process in science or geography.  Each group is allocated a different part of the task to discuss or investigate, e.g. one paragraph or stage.  At a given signal, each group's findings are passed on in some form to the group studying the next part in the sequence (e.g. orally by one member of each group, or as a diagram or written account provided 

by the group).  The new group studies and discusses the new information.

Groups in which roles are allocated

For any group work task, children can be allocated, or asked to allocate, particular roles to each member.


Carousel / country dance

Equal numbers of children sit in an inner and outer circle (A and B), facing each other.  Each child in one circle speaks to its partner, e.g. sharing new information, expressing ideas or rehearsing arguments.  At a signal, the children in the other circle take a turn at doing the same while their partners listen.

Snowball

Children may work individually to start with.  If so, at a signal after a while they are paired together and compare notes, collate their findings or negotiate on their task finding in some way.  At another signal, pairs join into fours and repeat the exercise.  If desired, at another signal, fours join to become eights and repeat.  (Turn-taking) and/or negotiation techniques in the groups need to be modelled and practised so that this works effectively).


Jigsaw

Especially suited to 'body of knowledge' learning.  Each child within initial groups of 5 or 6 is given a number or a name.  These re-form as groups of children with the same number or name, i.e. as 'expert groups'.  Expert groups are allocated different pieces of research or investigations to undertake (groups may usefully be split into pairs, then the pairs may collate their findings with other pairs in the expert group.)  After this, children return to their initial ('home') groups as the experts in their field and are required to report their findings to these groups.  (They may need support in presenting findings and/or taking turns within home groups.)

Pair swapping

Pairs work together on a task (this task may be the same, or different pairs).  On a signal from the teacher, one from each pair is swapped with another, and required to report on what they have done or to 'add' their learning to that of their new partner in some way. This makes it difficult for unmotivated underachievers to 'coast' through a whole session.  Pair work may also be less threatening than larger group work.


Pupils as teachers

Groups are set up to design interesting ways to deliver various subject based topics – selecting effective ways to resource, research and present their chosen topic. They are given time to produce a variety of teaching packs, including videos, booklets and games which they can present before a class/teachers/parents/invited audiences.

Checklist for planning questions

Purpose

The mindmap below provides a selection of useful questions that can be used as a checklist for planning and incorporating higher levels of thinking activities into classroom activities. It is a good idea to select some questions that can be used across a whole year group and then to monitor the quality of pupils' responses. An alternative plan would be to direct specific questions to a group of very able pupils who could feed back their thinking to the rest of the class.

A Checklist for planning questions

Knowing as a basis for action

· What basic knowledge does the learner need?

· What particular skills does the learner need? (E.g. map-reading skills, ecology techniques, science skills, silk-screening procedures)

· What are the relevant facts? And theories?

· What skills does the learner need to find out for herself or himself? •

· How is the work to be communicated? Does the learner have a variety of recording skills and techniques from which to choose?
Demonstrating understanding

· Can the learner identify main points? Similarities? Differences?

· Is it possible to ask any of these questions:

· Can you explain in another way?

· Why did this happen?

· What were/will be the consequences?

· How does this affect you/other people? Why?

· Would you make the same decision? Why? Why not?

Looking for overall patterns and relationships

· Can learners identify connections, sequences, patterns and themes?

· Is it possible to ask any of these questions:

· What is the overall plan?

· How do the components fit together?

· What is happening now?

· What happened before?

· What is likely to happen?

· How do you feel about it?

· Is it logical? Why? Why not?

Classroom questioning in English

	Thinking/Learning
	Type of Question

	Knowledge/Comprehension
	What happened when…?

What are the main points…?

Why did…?

	Application
	Think of alternative word…

Can you use the word in a different context…?

Can you think of another example that shows…?

Does the same idea apply to…?

	Analysis
	What effect is achieved by…?

Why do you think the author chose to…?

Does this fit in with a pattern…?

Why do you agree/disagree with…?

What is suggested…How…?




	Thinking/Learning
	Type of Question

	Synthesis
	Where else can you see this…?

Create your own version of…

Change the features/audience etc

	Evaluation
	What do you think of…?

Which is the most effective…?

Do you think this works well…?

What are the weakest/strongest aspects of…?




Some student activities to promote higher order thinking in English

	Thinking
	Activity

	Analysis
	· Students create own text-based questions

· Debate

· Mind-map aspects of text/topic

· Concept map to explore connections



	Synthesis
	· Study of parody and pastiche 

· Adopting style of author/piece after close analysis 

· Experiment with genre/audience/features of text types



	Evaluation
	· Applying assessment criteria to own and others’ work

· Devising ‘reader expectation’ criteria for different text types and applying them




Planning checklist


Website Links

G & T – ideas –October

http://www.lgfl.net/lgfl/flash/html/page2.php?cat=4&cid=12  

London grid for learning – resource/activity ideas for all ages.

http://www.brookes.ac.uk/schools/education/rescon/cpdgifted/cpdresources.html! 

Lots of stuff on everything from lesson plans to web-based resources

http://www.brightonline.org.uk/
more resources to pick from – ideas at the click of a mouse

http://www.bsip.net/artman/publish/SV/article_229.html
Student Voice in Beds

King





    Nobles





     Skilled Workers





                            Slaves















































Pie Graph


Hierarchy Map


Spider Map





(Ref: Stepping Out – Reading – Strategies for Success)











Higher Order Questions – use Blooms Taxonomy for prompts. Create Questioning Classroom.  Allow time to answer Qs.








Gifted & Talented


Checklist





Activate Prior Knowledge and Accredit Prior Knowledge – build on what they know – use mind mapping, concept maps, graphic organisers to demonstrate knowledge and understanding





Grouping – use a variety of groups to engage GT





Differentiate by Process and Content – By outcome is NOT enough!





Use of IT is carefully planned and is not seen as add-on – ensure activities relate to objectives








Consider whole class teaching – look for ways to offer extension in each part of your lesson – from the starter session to the plenary session.  Allow time for thinking and use high level language 





Planning issues – ensure activities for GT children ties in with their interests and learning styles.








Planning – ensure all abilities planned for with extension activity for more able – consider


breadth and depth








Develop collaborative learning with Thinking and Problem Solving Skills in all areas of curriculum








Develop Independence – allow GT students some choice in their learning – use Activity Choice, set own targets etc.  Build in time for reflection of learning





Most Difficult First


– Don’t get GT to do everything – only give them challenging work and open ended activities
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