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Bedfordshire Policy for Gifted and Talented Education

Revised December 2007

Introduction

There are gifted and talented children and young people in all our schools and it is our responsibility as educators to enable the potential of each to be fulfilled.  Effective practice for gifted and talented learners is invariably good practice for all.
The Bedfordshire policy is designed to support schools to achieve this aim through the development of high quality provision for gifted and talented children and young people. The policy is supplemented by a range of practical guidance covering such areas as the identification of special ability, teaching and learning strategies, and the different leadership roles associated with gifted and talented provision.    

Schools will need to employ a variety of teaching and learning strategies and to continue to review schemes of work to ensure that they are sufficiently challenging for the more able child and young person. It is also crucial that schools utilize systems to track pupils’ progress and that these take account of social and pastoral concerns as well as academic progress. 

1. Definition of gifted and talented children and young people 
Gifted and talented children and young people are those who achieve, or have the capacity to achieve, significantly above average for a pupil in their year group at their school. According to the DCSF, gifted and talented children and young people are defined more specifically as follows:

· Gifted – a student with high ability or potential in one or more academic subjects

· Talented – a student with high ability or potential in expressive or creative arts or sports

“All-rounders” are students who are both gifted and talented.’

Bedfordshire Local Authority has decided to adopt this definition for the purposes of this document.

2. Principles for Gifted and Talented provision.

Our vision in Bedfordshire is to develop and nurture the gifts and talents of all children and young people through opportunities which challenge, inspire and maximise potential both in school and in the wider community.

Bedfordshire is committed to inclusive education practice. The statement of principles below applies to all children and young people in the County and provides the rationale which underpins the County’s policy for the Gifted and Talented.

Social Justice (Equality) 
· Every young person has an entitlement to have his/her needs met, no matter what his/her gender, ethnicity, cultural background, ability and disability (1). ‘Every Child Matters’ (2) provides both the legal and moral framework for this entitlement.

Improved learning and motivation

· Effective inclusive practice, of itself, will benefit all pupils and lead to school improvement. A focus on gifted and talented provision invariably leads to improved teaching and learning through more challenging, engaging and motivating activities.
Raised achievement 
· High expectations and anticipation of exceptional performance raise standards because all children and young people benefit from these improvements to teaching and learning. 

‘A rising tide lifts all ships.’ (Joseph Renzulli, 1998)

Self fulfilment

· Inquiry and curiosity are defining features of the human condition and should be nurtured by any education system. Bedfordshire is committed to developing self-aware, self-confident and independent individuals who can solve problems, persevere and manage change

Investment in the future 

· It is essential that the potential of gifted and talented young people in Bedfordshire is fully realised if they are to contribute effectively to the economic prosperity and wellbeing of society as a whole. ‘Today’s gifted and talented pupils are tomorrow’s social, intellectual, economic and cultural leaders.’ (Deborah Eyre 2005) 

Partnership

· The involvement of parents and young people in a partnership to support learning is crucial in determining educational outcomes.  The inclusion in this partnership of other relevant services, agencies and organisations expands the opportunities and experiences of the gifted and talented young person.

3.  Aims of the Bedfordshire Policy for Gifted and Talented

This policy aims to support Bedfordshire schools to: 
1. To identify the gifts and talents of all children and young people in Bedfordshire including the most vulnerable
2. To challenge and inspire gifted and talented learners through  high quality teaching, learning, curriculum and out of hours (extended) experiences
3. To  provide all learners, in collaboration with parents and other partners,  with  an education matched to their social, emotional and learning needs, i.e. personalised learning
Bedfordshire subscribes to ‘The English Approach’ to gifted and talented provision. This has two key principles:  
· high-quality provision in classrooms for gifted and/or talented children and young people alongside their peers

· supplemented by other educational opportunities in line with particular individual gifts and talents. 

The opportunity pyramid below sets out the different levels of provision that may benefit gifted and talented children and young people, all underpinned by stretch and challenge in every classroom, every day. 

(Source: Deborah Eyre 2007)
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4.  Identification and assessment 
Every school has gifted and talented children and young people and is required to identify this group and enter this information on the School Census. National guidance suggests that each school should identify approximately 10% of pupils as gifted and talented although the school may wish to choose its own definition. Whatever the proportion of children and young people identified, the gifted and talented cohort should reflect the cultural and ethnic diversity of the school community.
The gifted and talented are a diverse group and their range of attainment will be varied. Some do well in statutory national curriculum tests, world-class tests or national qualifications. However, being gifted and talented covers much more than the ability to succeed in tests and examinations. For example, gifted and talented children and young people may demonstrate:
· leadership qualities

· high-level practical skills
· rapid thought processes 
· capacity for creative thought. 

In the early years, the following characteristics may indicate unusually high ability:
· reads at an early age

· asks astute questions

· uses complex language in speech

· shows maturity beyond their chronological age (this may be inconsistent)

· has the ability to think abstractly and/or creatively

· produces drawings with more than usual detail.

There is a range of strategies that can be used for identification in later years. Together these allow meaningful identification of an appropriate cohort:  
· quantitative test data: this can include CATS, SATS, QCA tests, MidYis

· qualitative information: this includes:-

· Teacher recognition: data from conversations, marking and monitoring, classroom observation

· Parental, peer or self nomination

· Use of databases: information from feeder schools, predicted progress between key stages, analysis of progress 

The opportunities that are afforded to children and young people at school are crucial to the development of their potential but external factors such as the nature of support from parents/carers and experiences at home also have a major impact on the development of a young person’s abilities and motivation.  


5. Difficulties in identification

It is important to recognise that not all gifted and talented children and young people are obvious achievers. Many actually underachieve - their potential is masked by factors such as frustration, low self-esteem, lack of challenge, or low teacher/parent expectations. Pupils from homes where English is an additional language may struggle to express themselves in school. Others underachieve because they have learning disabilities that obscure or eclipse their gifts or talents. This is known as dual or multiple exceptionality (DME). To enable these children and young people to fulfil their potential, it is vital to give everyone the opportunity to excel. 

6. Teaching and learning

At the heart of the provision for Gifted and Talented children and young people will be what happens in the classroom, in every lesson, on every day. This is the direct responsibility of every class teacher. Classrooms should be places where learners are inspired, encouraged and challenged to question, speculate and hypothesise. The challenge for teachers is to make every lesson motivating and engaging, and to ensure that every child and young person is stretched.
Personalised learning lies at the heart of good provision for all children and young people. It is about tailoring education to ensure that every pupil reaches their full potential. It is not individualised learning, where children and young people work alone, nor is it pupils being left to their own devices. It means taking a highly structured and responsive approach to each child's and young person's learning, in order that all are able to progress, achieve and participate. For example, teaching will be shaped around the different ways children and young people learn by acknowledging their different learning styles and including visual, auditory and kinaesthetic learning in every lesson. It also means strengthening the link between learning and teaching by engaging pupils - and their parents - as partners in learning.'  (Source DCSF)
When planning and delivering lessons teachers should consider how the needs of gifted and talented children and young people might be met through:

· open ended activities and investigation

· ambitious expectation 

· enrichment 

· extension 

· pupil mentoring

Schemes of work and departmental planning should provide learning programmes and resources to cater for the needs of the gifted and talented. Schools should provide a curriculum and learning experience that is broad and available to all learners and which, in addition to formal lessons, might include:

· a range of extra-curricular activities that enable all children and young people to develop their particular talents, e.g. sport, music, art, ICT and school visits
· access to local, regional and national activities e.g. Frontiers Club, Children’s University, Learner Academy membership, Summer Schools. 

· Managing whole school resources e.g. library, ICT, art to allow learners to follow and develop particular interests.

7. Self-evaluation and the National Quality Standards

Bedfordshire supports the use of the National Quality Standards for Gifted and Talented provision to assess and improve the quality of provision at classroom, school and local authority level:

· Classroom Quality Standards (CQS)
· These are for use by leading teachers and classroom practitioners. They support and amplify Element 2 of the Institutional Quality Standards (‘Effective Provision in the Classroom’), providing greater precision to teaching and learning for Gifted and Talented children and young people.  
· Institutional Quality Standards (IQS) 
· IQS are for use by gifted and talented coordinators and senior leadership teams at whole school level. They provide an assessment and developmental framework across all facets of school provision and naturally feed into the Ofsted Self-Evaluation Form
· Local Authority Quality Standards (LAQS)
· The LAQS is intended for use by local authorities in reviewing and developing support for gifted and talented learners within a local area. As is the case with the use of the Institutional Quality Standard (IQS) and Classroom Quality Standards (CQS)  in schools and colleges, it is founded upon the principle that gifted and talented provision takes place within the wider context of raising standards.  
Each of the Standards may be used as an audit and planning tool with three levels to aid progression: 
· Entry level - intended to align with OFSTED’s ‘adequate’ rating. 

· Developing level - intended to align with OFSTED’s ‘good’ rating
· Exemplary level - intended to align with OFSTED’s ‘outstanding’ rating.
The DCSF has set a target for all local authorities of 90% of its schools to be at the Developing or Exemplary levels of IQS by September 2009. Bedfordshire aims to achieve Developing or Exemplary levels in the LAQS to the same timescale. 
Further detailed information on the National Quality Standards is available at: 
www2.teachernet.gov.uk/QualityStandards
8. Roles and Responsibilities

Role of the Local Authority (LA)
Bedfordshire LA works in partnership with parents, schools, the community and other agencies to provide opportunities for individual children and young people to demonstrate their full potential and develop individual aptitudes, abilities and talents. It acknowledges that learning is ongoing and takes place both within and beyond schools. The LA supports schools through:
· facilitating courses, conferences and professional development activities to raise awareness including training and support for Leading Teachers and gifted and talented coordinators
· facilitating initiatives for pupils e.g. Out of Hours learning opportunities, Children's University
· providing opportunities for sharing successful practice across the LA and more widely
· monitoring the quality of provision for pupil access.

Role of the School
It is the school's responsibility:

· to identify gifted and talented children and young people in consultation with parents, pupils and other agencies
· to maintain a register of these pupils and enter this information on the School Census

· to establish an ethos and provision through which exceptional ability in all its forms is recognised, valued, challenged and celebrated
· to ensure that higher level targets are set at each stage [including exceptional performance targets] to ensure that the needs of gifted and talented children and young people are met
· to broker additional out of hours opportunities as appropriate to the needs of the child or young person. 
A checklist of ‘Features of an Effective School’ is attached to this policy as ANNEX 1

Role of the Governors
Governors, in their role as 'critical friends', have a special responsibility for ensuring that the needs of all children and young people are met. They set the strategy within which policy is shaped and ensure that its implementation is monitored and evaluated. Schools and colleges can help them to do this by providing data on the progress of gifted and talented learners and involving them fully in policy-making and review. The governing body should appoint a named governor for gifted and talented who will work closely with the coordinator to develop an oversight of this area practice. 

Role of the Headteacher, Principal and Senior Leaders
The commitment of the headteacher is almost invariably the most influential factor that determines effectiveness in any area of school provision. Gifted and talented pupils are most likely to do well in schools where senior leaders are committed to a culture of high achievement for all pupils, where they appoint a coordinator and/or leading teacher for gifted and talented and provide good support for these colleagues. In larger schools the appointment of a member of the senior team with line management responsibility for the coordinator is recommended.  Headteachers and senior leaders are responsibility for ensuring that:

· the curriculum meets the needs of individual learners, including those who are gifted and talented
· sufficient resources, support, training and status are provided to the gifted and talented coordinator and/or leading teacher
· there is a whole school commitment to, and support for, gifted and talented learners
· there is a school policy for gifted and talented that provides a clear framework for subject policies or guidelines
· that the register of gifted and talented pupils is updated termly in line with the requirements of the School Census form. 
Role of the Gifted and Talented Coordinator and/or Leading Teacher for Gifted and Talented
Every school should have a named teacher with the oversight and responsibility for gifted and talented provision (the coordinator). The role of the co-ordinator is to support and challenge his/her colleagues to meet these needs within particular classes, subjects and departments and to promote good practice within the school. 
Each school should also have a named colleague who is an excellent classroom practitioner for gifted and talented who is able to support other colleagues in the development of their practice (leading teacher). 
It is for the school to decide whether to combine these attributes and responsibilities into one post or to have both a coordinator and a leading teacher with distinct and separate responsibilities. 

Whichever alternative is chosen by the school, it is crucial that the coordinator and/or leading teacher are well supported by the school’s senior leaders, have the authority to move things forward throughout the school and are given time for to be effective in their role(s).  A sample job description for both roles is attached to this policy as ANNEX 2 and ANNEX 3. They should not be seen as mutually exclusive as there are clearly overlaps. 
Role of Curriculum/Year Leaders
Subject and year leaders are well placed to ensure that good provision is made for gifted and talented pupils through their support and monitoring of teachers’ planning, schemes of work and the performance of pupils.  

Role of the class/subject teacher
The teacher in the classroom is at the heart of the school’s provision for gifted and talented pupils. Teachers need to cultivate effective learning environments by: 

· providing suitably challenging activities and questions to extend the core learning tasks
· encouraging pupils to take risks, to play with ideas and to regard all answers, whether right or wrong, as productive opportunities for learning
· consulting with gifted and talented pupils on their preferred learning styles and planning for these
· providing rigorous and constructive feedback to pupils on their work
· seeking opportunities to widen the scope of learning activities beyond the school and the classroom.
Role of the Pupil

Children and young people should be involved in articulating what helps them to be effective learners. They should be given opportunities to: 
· contribute to the identification process through self nomination

· develop the language to discuss the process and progress of their learning
· self and peer assess
· raise their awareness of their own preferred learning styles
· provide feedback on the quality of the learning process

· participate in setting targets for learning including how they will evaluate the outcomes.

This will enable pupils to develop strategies for working successfully within a range of contexts so that they become more diverse and effective learners.

Liaison with Parents/Carers
Parents and carers are entitled to know that their child has been identified as gifted and/or talented.  They will also need to know what provision is made for their child’s educational needs.  Many parents find it helpful to meet with other parents who have gifted and/or talented children and young people. Schools can facilitate this by offering meeting space.  

It may arise that a child is identified in the top 5–10% in one school but on transfer to a different school, no longer falls into that band of ability and is therefore not on the new school’s gifted and talented register. However, differentiated classroom experiences are part of every-day teaching and extra-curricular activities are rarely restricted to members of a gifted and talented register.
9. Monitoring and evaluation of individual progress and achievement
The school policy for gifted and talented should be reviewed regularly to ensure that these pupils are realising their abilities. Essential components of the school’s monitoring should include:

· the use being made of assessment data to provide appropriate learning for gifted and talented pupils

· regular review of the progress of the gifted and talented cohort

· the effectiveness of pupil tracking and target setting. 
Features of an Effective School    







ANNEX 1

A school that:

· ensures that every pupil’s entitlement to have his/her needs is acknowledged and met, including those who are gifted and/or talented
· has a clear policy for gifted and talented (which might be a section on gifted and talented within a wider inclusion/personalisation policy and/or a strand in department and subject policies)

· identifies a coordinator and/or leading teacher for gifted and talented education who take(s) forward the school’s policy on behalf of the senior leadership team
· identifies a link governor for gifted and talented

· has an agreed definition for gifted and talented pupils in its own context 

· identifies its gifted and talented learners using a variety of measures as appropriate to the ages and skills of the pupils, including through the use of open-ended learning opportunities 

· maintains a register of gifted and talented pupils that is broadly representative of the school population 

· NB. it is for the school to decide the number of pupils on the register but current guidance suggests that every school should identify around 10% of its pupils as gifted and/or talented

· provides appropriately creative and challenging activities in day-to-day lessons for gifted and/or talented pupils, using enrichment, extension and acceleration strategies relevant to the individual child or young person and his/her abilities 

· ensures that the curriculum offer is designed in anticipation of exceptional performance from some children and young people
· seeks and acts upon the views of gifted and talented learners in improving provision

· recognises that gifted and/or talented children and young people may underachieve, including those from vulnerable groups

· provides and/or brokers additional opportunities for these pupils out of school hours, on and beyond the school site 

· uses a range of quantitative and qualitative data to track, evaluate and maximise pupils' progress and to set appropriate targets

· uses a wide range of evidence to audit, evaluate and improve current practice and provision.

· communicates clearly with parents/carers and learners, and involves them in the identification process and when deciding appropriate provision 

· has strong links with feeder schools and groups, and with other local groups, schools, colleges and higher/further education 

The Role of the Gifted and Talented Co-ordinator






ANNEX 2
With full support of the Senior Leadership Team and Governors, the co-ordinator should seek to:-

· Act as the ‘Champion’ of able and talented pupils/students by creating and sustaining positive attitudes towards them, establishing a shared understanding of their academic, social and emotional needs and ensuring that all able pupils receive the right blend of challenge and support.

· Lead the development, implementation, monitoring and evaluation of the school’s policy for Gifted and talented students, linking it with existing policies including that of the LEA. (in Middle and Upper Schools, students will be identified in individual subjects). 

· Ensure that identification procedures are in place and are understood and implemented consistently by all staff throughout the school.

· Ensure that registers of Gifted and Talented pupils/students are completed, maintained and made available to staff as appropriate. 

· Co-ordinate provision for gifted and talented students within the school including the monitoring of planning and schemes of work in relation to gifted and talented.

· Identify and promote teaching and learning opportunities within and across the curriculum and support colleagues in devising explicit activities including enrichment activities.

· Research and identify appropriate resources for gifted and talented pupils/students and advise and/or offer staff appropriate in-service opportunities regarding their use.

· Identify and analyse the ways in which study support and enrichment activities build upon and interweave with mainstream school provision. Be prepared to share identified good practice across the school and Learning Communities.

· Work with Learning Mentors, or other appropriate school personnel, to address the needs of underachieving and/or disadvantaged pupils/students who have been referred. 

· Ensure that records are kept up to date and are passed on to receiving (new) schools.

· Monitor the performance of the gifted and talented cohort including through the analysis of data, and devise strategies to address issues identified.

· Maintain and develop staff awareness of gifted and talented issues, identify their development needs and seek appropriate training opportunities.

· Maintain their own professional awareness and development of current issues relating to gifted and talented education including attendance at national and local training for school co-ordinators.

· Keep all interested parties, including parents, staff and the Governing Body (through the link governor for gifted and talented) informed of Gifted and Talented activities and initiatives.

· Meet and work with all other co-ordinators, within the Learning Community and the LA, to develop and implement a support programme for all schools, reporting progress on a regular basis.

· Work with gifted and talented Co-ordinators across all Learning Communities to promote complementary study programmes, including joint projects and out of hours extension and enrichment opportunities.

The Role of the Leading Teacher for Gifted and Talented 




ANNEX 3
With full support of the Senior Leadership Team and Governors, the Leading Teacher should seek to:-

· Exemplify best practice for gifted and talented learners in the classroom

· Set gifted and talented learning in a whole school context using IQS to drive school improvement

· Lead training and developments in learning and teaching to raise expectations, challenges and achievements of gifted and talented learners

· Embed the Classroom Quality Standards to evaluate classroom practice and identify improvement opportunities

· Coach colleagues to improve teaching strategies

· Act as an advocate for gifted and talented learners to improve learners engagement/student voice and outcomes

· Facilitate pupil mentoring, set targets to support/raise gifted and talented learners’ attainment

· Monitor data to evaluate the progress of individual gifted and talented learners

· Work to ensure that the gifted and talented population in the school is  representative especially for looked-after children, dual or multiple exceptionality, Black or minority ethnic groups and all social and economic groups

· Lead, manage and identify gifted and talented opportunities beyond the classroom

· Manage resources for gifted and talented learners

· Encourage students to become members of the learner academy

· Develop, monitor and update the gifted and talented register

Source: Leading Teacher Handbook Part 2 Page 8
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