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Bedfordshire Upper School Policy for Gifted and Talented Education
Revised September 2008
Introduction

There are gifted and talented children in all schools and it is our responsibility as educators to enable the potential of each to be fulfilled.  Effective practice for gifted and talented learners is invariably good practice for all.

These principles are supported by the strong emphasis that Ofsted places on the achievement and personal development of each pupil, reflected in the title of the inspection schedule ‘Every Child Matters – Framework for the Inspection of Schools’.  The Ofsted Framework challenges our school to ensure that teaching and learning meets the needs of the full range of learners, that the curriculum meets the needs, aspirations and capabilities of all learners and that the school seeks and acts on the views of all groups of its students.  A school cannot be inclusive and effective if it does not provide appropriately for its gifted and talented learners.

This policy is designed to support our school in its development of effective provision for gifted and talented students.  The policy is supplemented by a range of practical guidance covering such areas as the identification of special ability, teaching and learning strategies, and the different leadership roles associated with gifted and talented provision.

Our school will need to employ a variety of teaching and learning strategies and to continue to review schemes of work to ensure that they are sufficiently challenging for the more able student.  It is also crucial that our school utilises a system to track progress and that it takes into account social and pastoral concerns as well as academic progress.

The self-evaluation of our effectiveness and the development of our future provision for gifted and talented students will be guided by the National Quality Standards which are located at: http://www.ygt.dcsf.gov.uk/FileLinks/347_MainLink.pdf 
1. Definition of gifted and talented students
Gifted and talented students are those who achieve, or have the capacity to achieve, significantly above average for a pupil in their year group.

In defining what is meant by the term ‘gifted and talented’, we have adopted the following definitions:
· those who show an exceptional talent. This might be in areas such as music, art or sport, or a less easily acknowledged talent such as leadership, creative imagination or social maturity. (talented)

· those pupils who possess a general academic learning ability which is significantly greater than those of their peers. (gifted)

“All-rounders” are children who are both gifted and talented.

For further information on definitions:  http://ygt.dcsf.gov.uk/FileLinks/312_new_guidance.pdf
2. Principles for Gifted and Talented provision

Our vision in [name of school] is to develop and nurture the gifts and talents of all children through opportunities which challenge, inspire and maximise their potential both in school, and in the wider community when appropriate.

[name of school] is committed to inclusive education practice and has adopted the Bedfordshire statement of principles as its rationale for gifted and talented education: 

Social Justice (Equality) 
· Every young person has an entitlement to have his/her needs met, no matter what his/her gender, ethnicity, cultural background, ability and disability (1). ‘Every Child Matters’ (2) provides both the legal and moral framework for this entitlement.

Improved learning and motivation

· Effective inclusive practice, of itself, will benefit all pupils and lead to school improvement. A focus on gifted and talented provision invariably leads to improved teaching and learning through more challenging, engaging and motivating activities.

Raised achievement 
· High expectations and anticipation of exceptional performance raise standards because all children and young people benefit from these improvements to teaching and learning. 

‘A rising tide lifts all ships.’ (Joseph Renzulli, 1998)

Self fulfilment

· Inquiry and curiosity are defining features of the human condition and should be nurtured by any education system. Bedfordshire is committed to developing self-aware, self-confident and independent individuals who can solve problems, persevere and manage change

Investment in the future 

· It is essential that the potential of gifted and talented young people in Bedfordshire is fully realised if they are to contribute effectively to the economic prosperity and wellbeing of society as a whole. ‘Today’s gifted and talented pupils are tomorrow’s social, intellectual, economic and cultural leaders.’ (Deborah Eyre 2005) 

Partnership

· The involvement of parents and young people in a partnership to support learning is crucial in determining educational outcomes.  The inclusion in this partnership of other relevant services, agencies and organisations expands the opportunities and experiences of the gifted and talented young person.

Find out more about how the English Model for gifted education focuses on integration within a general education policy for school and students at:  www.ygt.dcsf.gov.uk/FileLinks/356_the_english_model.pps#262,6 


See Appendix 1 Entitlement

3. Aims of the Gifted and Talented Policy

a. To create a robust strategy that effectively identifies approximately 10% of pupils as gifted and talented and which reflects the cultural and ethnic diversity of our community.

b. To provide all learners with an education matched to their individual learning needs, and with the depth and breadth of opportunity which recognises the specific social and emotional needs of gifted and talented pupils.

c. To encourage in our school an ethos that ensures that we challenge and inspire gifted and talented learners through high quality teaching and learning and curriculum experience, and when appropriate through out-of-hours opportunities.


See Appendix 2 Suggested Objectives

4. Identification and assessment of the gifted and talented

The gifted and talented form a diverse group and their range of attainment will be varied.  Some do well in statutory national curriculum tests, world-class tests or national qualifications.  However, being gifted and talented covers much more than the ability to succeed in tests and examinations.  For example, gifted and talented learners may demonstrate:

· Leadership qualities

· High-level practical skills

· A capacity for creative thought.

External factors such as the nature of support from parents/carers and experiences at home have a major impact on the development of a child’s abilities, as do the opportunities that are afforded to the child at school.
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There is a range of strategies that can be used for identification in schools.  Together these allow meaningful identification of an appropriate cohort:

· Quantitative test data: this can include CATS, SATS, QCA tests etc

· Qualitative information: this includes:-

· Teacher recognition: data from conversations, marking and monitoring, classroom observation

· Parental/carer or peer nomination

· Use of databases: information from feeder schools, predicted progress between key stages, analysis of progress (the latter is available at: 
www.standards.dfes.gov.uk/giftedandtalented)

No one method of identification can be entirely accurate and all of the characteristics listed in Appendix 3 will not necessarily be found in one student.  Therefore our school endeavours to obtain as much information about individual students as possible in order to identify its gifted and talented students.

The methods employed by our school are as follows:  

(Schools to add/delete as appropriate)

a. Quantitative Assessments– school based

· Test results (SATs, PAT, Fischer Family Trust, MIDYIS, Yellis, Alis, Cognitive Ability Tests, World Class Tests)

· Teacher records from previous classes.

· Continuous assessment by the teacher.

· Diagnostic Assessment

· based on student’s work and performance in class.

· based on check list characteristics (general or subject specific).

b. Quantitative Assessments – external agencies

· Detailed individual assessment by an educational psychologist if the co-ordinator for gifted and talented feels it is appropriate.

· External qualifications gained through assessment criteria e.g. music, speech and drama, PE.

c. Qualitative Assessments – school based

· Communication between teachers.

· Discussion with child.

· Opinion

· Teacher nomination.

· Self nomination.

· Peer nomination.

d. Qualitative Assessments – external agencies

· Information provided by outside organisations and individuals e.g. sports academies, artist groups.

· Awards/success in competitions, e.g. Art and Music festivals, bridge and chess tournaments, sporting events.

· Parental/carer information.

· Opinion

· Parental/carer information.

· Self-nomination.

· Peer nomination.


See Appendix 4 Identification Methods for Gifted Pupils

5. Difficulties in Identification

It is important to recognise that not all gifted and talented learners are obvious achievers.  Many actually underachieve – their potential is masked by factors such as frustration, low self-esteem, lack of challenge or low parent/teacher expectations.  Students from homes where English is an additional language may struggle to express themselves in school.  Others underachieve because they have learning disabilities that obscure or eclipse their gifts or talents.  This is known as dual exceptionality.  To enable these children and young people to fulfil their potential, it is vital to give everyone the opportunity to excel.


See Appendix 5 Identifying Disadvantaged Highly Able Children
6. Teaching and learning
At the heart of the provision for the gifted and talented students will be what happens in the classroom, in every lesson, every day. This is the direct responsibility of every class teacher.  Classrooms should be places where learners are inspired, encouraged and challenged to question, speculate and hypothesise.  Teachers should acknowledge students’ different learning styles by aiming to include visual, auditory and kinaesthetic activities in every lesson.  The challenge for teachers is to make every lesson motivating and engaging, and to ensure that every student is stretched.

When planning and delivering lessons teachers should consider how the needs of gifted and talented students might be met through:

· Open ended activities and investigation

· Ambitious expectation

· Enrichment

· Extension

· Student mentoring.

Schemes of work and departmental planning should provide learning programmes and resources to cater for the needs of the gifted and talented.  Schools should provide a curriculum and learning experience that is broad and available to all learners, and in addition to formal lessons might include:

· A range of extra-curricular activities that enable all learners to develop their particular talents, e.g. sport, music, art, ICT and school visits.

· Access to centrally provided activities e.g. Frontiers, National Student Academy membership.

· Managing whole school resources e.g. library, ICT, art to allow learners to follow and develop particular interests.


See Appendix 6 Provision/Methods of Approach

7. Roles and Responsibilities 

Role of the Local Authority [LA]

Bedfordshire LA works in partnership with parents, schools, the community and other agencies to provide opportunities for individual learners to demonstrate their full potential and develop individual aptitudes, abilities and talents.  It acknowledges that learning is ongoing and takes place both within and beyond schools.  The LA supports schools through:

· Facilitating courses, conferences and professional development activities to raise awareness.

· Facilitating initiatives for students e.g., Out-of-hours learning opportunities, Children’s University, regional outreach events.

· Providing opportunities for sharing successful practice across the LA and more widely.

· Monitoring the quality of provision for pupil access.

Role of the School

It is the school’s responsibility to identify gifted and talented learners in consultation with parents, students and other agencies, to maintain a register of these students and to establish an ethos and provision through which exceptional ability in all its forms is recognised, valued and celebrated.

The school should ensure that higher level targets (including exceptional performance targets) are set at each stage to ensure that the needs of gifted and talented students are met.

Role of the Governors

Governors, in their role as ‘critical friends’, have a special responsibility for ensuring that the needs of all students and students are met. They set the strategy within which policy is shaped and ensure that its implementation is monitored and evaluated.  Schools and colleges can help them to do this by providing data on the progress of gifted and talented learners and involving them in policy-making and review.  The named governor for gifted and talented is ……………………. and he/she will work closely with the co-ordinator to develop an oversight of this area of practice.


See Appendix 7 Governor Support

Role of the Headteacher, Principal and Senior Leaders.

The commitment of the headteacher is the most influential factor that determines effectiveness of the school provision.  Gifted and talented students are most likely to do well in schools where senior leaders are committed to a culture of high achievement for all students and where they provide good support for the gifted and talented coordinator.  Headteachers and senior leaders are responsible for ensuring that:

· The curriculum meets the needs of individual learners, including those who are gifted and talented.

· Sufficient resources, support, training and status are provided to the gifted and talented coordinator.

· There is a whole school commitment to, and support for, gifted and talented learners.

· School policies provide a clear framework for subject policies or guidelines.

· There is effective self-evaluation of gifted and talented provision using the National Quality Standards or other self-evaluation tools. See http://www.ygt.dcsf.gov.uk/FileLinks/347_MainLink.pdf
Role of the Gifted and Talented Coordinator and/or Leading Teacher
Every school should have a named teacher with the oversight and responsibility for gifted and talented provision. This may be the G&T coordinator and/or the Leading Teacher for Gifted and Talented, or a combined post. Whichever route is chosen by a school, the role of this/these colleagues is to support and challenge their colleagues to meet the needs of G&T students within particular classes, subjects and departments, to promote good practice within the school and to ensure the school’s G&T register is accurate and up to date. It is also crucial that the coordinator and/or leading teacher is well supported by the school’s senior leaders, has the authority to move things forward throughout the school and is given time to carry out their work. 
The named Gifted and Talented Coordinator for our school is…………………..

The named Leading Teacher for Gifted and Talented is ……………………..


See Appendix 8 Role of the Gifted and Talented Coordinator


See Appendix 9 Role of the Leading Teacher for Gifted and Talented 

Role of Curriculum/Year Leaders

Subject and year leaders are well placed to ensure that good provision is made for gifted and talented students through their support and monitoring of teachers’ planning, schemes of work and the performance of students.

Role of the Class/Subject Teacher

The teacher in the classroom is at the heart of the school’s provision for gifted and talented students.  Teachers need to cultivate effective learning environments by:

· Providing suitably challenging activities and questions to extend the core learning tasks.

· Encouraging students to take risks, to play with ideas and to regard all answers, whether right or wrong, as productive opportunities for learning.

· Consulting with gifted and talented students on their preferred learning styles and planning for these.

· Providing rigorous and constructive feedback to students on their work.

· Looking for opportunities to widen the scope of learning activities beyond the school and the classroom.

Role of the Student
Students should be involved in articulating what helps them to be effective learners.  They should be given opportunities to:

· Develop the language to discuss the process of their learning.

· Raise awareness of their own preferred learning styles.

· Participate in setting targets for learning including how they will evaluate the outcomes.

This will enable students to develop strategies for working successfully within a range of contexts so that they will become more diverse and effective learners.

Liaison with Parents/Carers

Parents/carers are entitled to know that their child has been identified as gifted and/or talented.  They will also need to know what provision is made for their child’s educational needs.  Many parents/carers find it helpful to meet with others who have gifted and talented children.  Schools can facilitate this by offering meeting space.  Resources are available to support parents/carers through such websites as that of the national agency for G&T, Young Gifted and Talented. http://ygt.dcsf.gov.uk/HomePage.aspx?stakeholder=2 
It may arise that a child is identified in the top 5 – 10% in our feeder schools but, on transfer to our school, they no longer fall into that band of ability and are therefore no longer on our school’s Gifted and Talented Register.  However, differentiated classroom experiences are part of every-day teaching and extra curricular activities are rarely restricted to members of a Gifted and Talented Register.

8. Monitoring and Evaluation

The school policy for Gifted and Talented is reviewed annually to ensure that gifted and talented students are realising their abilities. Essential components of the school’s monitoring include:

· The use being made of assessment data to provide appropriate learning for gifted and talented students

· Regular review of the progress of the gifted and talented cohort

· The effectiveness of student tracking and interviews.

Additionally, we use the National Quality Standards for Gifted and Talented provision to assess and improve the quality of provision at classroom and whole school level:

· Classroom Quality Standards (CQS) - we use these to support practice in the classroom and to bring greater precision to the teaching and learning of Gifted and Talented children.  
· Institutional Quality Standards (IQS) – we use these to evaluate and improve our provision across the school

9. Summary: Further Support and Guidance 

There is a Bedfordshire policy for Gifted and Talented Education which can be found on the Bedfordshire Gifted and Talented website.  This policy provides brief guidance to schools to help them meet the needs of those students with special abilities and talents.  With the support of teachers and other professionals, the local authority is also developing a range of materials which will supplement and illustrate the policy.  These will be sent to schools as they are available.
Bedfordshire provides a wide range of other support for schools seeking to develop and extend their provision for gifted and talented students. This includes:  
· The Bedfordshire G&T website which contains a considerable amount of useful information including updates on national, regional and local initiatives, opportunities for pupils and teachers and links to other useful sites.
http://www.schools.bedfordshire.gov.uk/g&t/index.htm 
· The Gifted and Talented Professional Study Groups which meet termly in each learning community to provide opportunities for G&T co-ordinators to discuss latest developments and to share good practice. For further information please see http://www.schools.bedfordshire.gov.uk/g&t/educators/bedfordshire.html
· The Bedfordshire Gifted and Talented Steering Group which comprises the lead teachers who chair each of the Professional Study Groups and who are a point of contact for Gifted and Talented matters within their learning community.  Contact details are on the Bedfordshire website. 
· The Local Authority adviser for Gifted and Talented who provides advice to schools, teachers and parents. Contact 01234 836103. 
· Conferences, briefings and other Continuing Professional Development opportunities: Bedfordshire provides a variety of such opportunities including annual conferences for Gifted and Talented co-ordinators, meetings to discuss latest developments, and substantial study courses arranged through our partnership with Oxford Brookes.  Details of these are circulated to schools and are on the website. 
· Gifted and Talented Consultants: Chris Gill and Barbara Conridge provide courses and school-based Continuing Professional Development.  National Strategy Consultants can also offer advice on gifted and talented within their overall remit.  Contact 01234 836107.
· Test bed schools: A small number of schools will be piloting the Quality Standards in 2006 in order to provide materials and guidance as a resource for all schools. Details of these are on the Bedfordshire website.  
· The Eastern Regional Gifted and Talented Partnership to which Bedfordshire belongs provides further CPD opportunities for teachers as well as a variety of outreach activities for gifted and talented pupils. Further details are on the Bedfordshire website. 
· YG&T website: This is the national agency for Gifted and Talented Education and provides a substantial source of guidance and information. It includes the National Quality Standards and the comprehensive user guide. It is recommended that all Gifted and Talented co-Coordinators/Leading Teachers visit this site regularly. 
http://ygt.dcsf.gov.uk/?stakeholder=14       
APPENDIX 1   ENTITLEMENT

This includes statements that relate to a student’s entitlement and schools may wish to include them whether as part of their gifted and talented rationale/school mission statement or as an entitlement appendix.

All pupils have an entitlement to the following:

· Staff commitment to develop their full potential.

· Skilled, well-prepared and informed teachers who have a perspective and understanding of whole-school needs, problems and policies, especially those which concern issues relating to those pupils identified as gifted and/or talented.

· Lessons which stimulate, interest, challenge, inform, excite and encourage through partnership and dialogue with teachers and other pupils and active participation in the lessons.

· Courses that lead to examinations and accreditation.

· An entitlement beyond subject teaching including preparation for adult life and preparation for the world of work.  This should include extra-curricular activity, personal and social education, careers guidance and counselling, visits to local industry, work experience, enterprise learning and community service.

APPENDIX 2   SUGGESTED OBJECTIVES

Schools may wish to include objectives in their policy.  This appendix provides some examples.

· To link the various threads of provision for the gifted and talented (including teaching and learning, extra-curricular enrichment, pastoral support and community links) to ensure that they operate coherently and relate to each other.

· To ensure that the components of teaching and learning including classroom provision, study support, enterprise/workplace learning and enrichment opportunities needed to make a coherent package are available to all gifted and talented students.

· To develop personalised/independent learning so that it complements classroom provision effectively. 

· To provide opportunities for coherently planned acceleration, extension and enrichment as appropriate across the institution and within subject areas.

· To incorporate challenging and higher cognitive level activities in all the school’s teaching and learning.

· To identify potential areas of special ability and opportunities to develop special skills and talents both inside and outside of the classroom.

· To match staff skills and expertise to challenge gifted and talented pupils.

· To identify external opportunities to meet the needs of gifted and talented students whose educational needs cannot be met exclusively by the school.

· To identify gifted and talented students at phase transfer or as a result of the schools monitoring and evaluation procedures. 

APPENDIX 3   CHARACTERISTICS OF THE GIFTED AND TALENTED
Gifted and talented students may display some or all of the characteristics listed below.  The list is not exhaustive or subject specific and is drawn from a variety of sources e.g. Deborah Eyres, David George, QCA website. Schools should develop their own list of characteristics using appropriate sources. 

However, David George 1995 identifies the differences between a bright student and a gifted student and schools may wish to consider his work in relation to the characteristics listed below.

Gifted students may:

· Be intently focused.

· Ask insightful questions.

· See beyond the obvious.

· Thrive on complexity.

· Make abstract connections.

· Draw inferences.

· Be highly critical.

· Thrive on complexity.

· Be perceptually open to his or her environment.

· Ask many provocative, searching questions, which tend to be unlike other student’s questions

· Provide creative and original solutions.

· Possess superior powers of reasoning, of dealing with abstractions, of generalising from specific facts, of understanding meaning and of seeing into relationships.

· Have a great intellectual curiosity.

· Learn easily and readily.

· Have a wide range of interests.

· Have a broad attention span that enables them to concentrate on and persevere in solving problems and pursuing interests.

· Be superior in the quantity and quality of vocabulary as compared with children of their own age.

· Have ability to produce effective work independently.

· Exhibit keen powers of observation.

· Have learned to read early (often well before school age).

· Show initiative and originality of intellectual work.

· Show alertness and quick responses to new ideas.

· May listen to only part of an explanation and appear to be not concentrating but always know what is going on.

· Be able to memorise quickly.

· Have great interest in the nature of man and the universe problems or origins and destiny.

· Possess unusual imagination.

· Follow complex directions easily.

· Be rapid readers.

· Have several hobbies.

· Have reading interests which cover a wide range of subjects.

· Make frequent and effective use of library.

· Be superior in mathematics, particularly in problem solving.

· Be very willing to talk but reluctant to put things down on paper; when they do, handwriting and spelling may be poor.

· Produce high quality work in one particular subject or area but be unexceptional or even below average in others.

· Sometimes have difficulty getting on with their peer group and concerns about behaviour that can sometimes mask their true ability. 

· Be poorly motivated and therefore not produce what the teacher feels they may be capable of.

· Have factors that mask the child’s true ability such as English being a second language or lack of pre-school stimulation.

· Differ from others in the creativity and extent to which they draw upon a repertoire of intellectual skills that are nonetheless available to others.

· Demonstrate expert performance by using metacognition, strategy, flexibility, strategy planning, hypothesis, preference for complexity and extensive webbing of knowledge about both facts and processes.

APPENDIX 4    IDENTIFICATION METHODS FOR GIFTED AND TALENTED PUPILS

This provides information on strengths and limitations of identification methods.

	Method
	Strengths
	Limitations

	National 

Curriculum

Test
	Judged against school curriculum

Measure of progress over time

Easily transferable data across schools and LAs

Based on clear criteria


	High level of achievement dependent on quality of educational experience, rather than ability

Units of measurement can be too broad, particularly for assessing in detail the youngest children (e.g. L1)

	Baseline
	Breadth of assessment issues

Can involve qualitative and quantitative data


	Can vary across the country

Some schemes lack experience

	Ability Profile Tests
	Can give an objective evaluation of performance on certain skills in comparison with others of similar age

Relatively easy to administer and inexpensive

Can be useful in identifying able children who are underachieving


	Less reliable for younger children

Some tests (e.g. verbal reasoning) can be perceived as unfairly difficult for some ethnic and social groups and dyslexic pupils

Format usually requires preparation or can be daunting

Need to be careful in determining exactly what skills, aptitudes and competences are being measured – usually limited to measuring analytic skills and do not reward divergent thinking

	Class Teacher Nomination
	Offers opportunity to recognised pupils ‘ responses to teaching, levels of initiative and interest, lateral thinking and extent of problem solving

Uses detailed knowledge of class teacher, makes good use of teacher’s ongoing assessments of pupils and is closely linked to provision


	Can be very subjective if not undertaken against agreed criteria

Dependent on access to experienced class teacher with confident, challenging and flexible teaching style and therefore can be disrupted by teacher changes or supply issues

	Classroom Observation
	Can help confirm other assessments through systematic data collection based on agreed criteria

Assesses child in familiar context doing familiar tasks


	Time consuming if done in addition to normal classroom practice

Can be subjective if not undertaken rigorously and on a series of occasions (including variety of teaching context)


	Method
	Strengths
	Limitations

	Examination of Pupil Work
	Good measure of recorded outcomes

Helps refine teacher expectations through analysis of high quality work

Can be useful when done in clusters, across departments etc
	Can be subjective if not undertaken rigorously

More easily measures achievement than potential

Reliant on access to good range of learning opportunities and high teacher expectation

Restricts range of potential measured to that recordable, limiting especially for youngest children



	Subject Specific Checklists
	Can allow children with specific learning disabilities (e.g. dyslexic children) opportunity to demonstrate ability in other subject area

Can be useful in identifying children with high ability in specific area.  Can draw on strengths of specialist subject teacher and contribute to curriculum design


	Extensive checklists can be time consuming and unwieldy to administer.

Checklists cannot be relevant for each individual

	Generic Checklists
	Easily accessible.  

Simple to handle
	Can run the risk of creating stereotypes.  Too general to be useful in curriculum terms.  Validity remains questionable.

	Reading Tests
	Easy to administer.

Reading competence can give useful indication of future performance.

Most schools have access to some age standardised score, which allows for “Summer Born” factor to be considered.
	Reading is a skill rather than an ability and high scores on a reading test are not a reliable indicator of cognitive ability.

	Creativity Tests
	Measures abilities not normally assessed as part of school assessment.

Offers divergent thinkers a chance to display their ability.
	Time consuming to administer.

Validity remains questionable.

	Educational Psychologists
	Invaluable in identifying high ability linked to complex issues e.g., areas of SEN.


	Time consuming and expensive.

Unnecessary for most gifted pupils.

	Parents/carers and Peers
	Intimate knowledge of the individual.

Can take account of performance outside school environment.
	Subjective and difficult to give clear criteria.

Younger children would find it difficult and possibly divisive to judge peers.


APPENDIX 5   IDENTIFYING DISADVANTAGED HIGHLY ABLE CHILDREN 

· Use tests which are less dependent on words (e.g. Ravens Matrices).
· Use a variety of identification procedures, tuned where possible to specific cultural rather than national norms.
· Recognise that discovering talent and nurturing talent are not the same thing.
· Use the best results from multiple criteria and provide multiple opportunities for discovery, not hurdles.
· Recognise performance outside the school environment.
· Recognise multilingual capacity.
· Include peer, self and parent/carer nomination for high potential.
· Encourage children to initiate their own projects and learning.
· Take the children’s facilities for learning into account.
· Watch for bias – make sure that all pupils have access to facilities available.
· Recognise pupil efforts and techniques which attempt to overcome handicaps.
· Watch out for motivation and interests as clues to potential.
· Consider more pupils that are immediately obvious.  Positively seek variety – look through the range of subject areas for pupils with diverse talents.
· Take more than one opinion, perhaps a group decision; but remember that groups can be dominated by strong characters and that a majority of decision may not always be right.
· Lively activity outside school and little interest inside school can indicate gifted underachievers.
· Consult the pupils themselves.

Source:  G&TWISE Website (now YG&T)
APPENDIX 6   PROVISION/METHODS OF APPROACH

Schools may wish to consider the following provisions and methods of approach when working with gifted and talented students and amend the following information to meet their individual needs:

Provision for gifted and talented students is made in our school as part of the day-to-day educational experience.  The school is diverse and distinctive in nature and so offers specific opportunities to develop certain aptitudes where individual differences are accepted and encouraged.  Core provision is supplemented by access to enhanced opportunities offered both within and beyond the school.  The school aims to develop a environment that ensures students have a positive attitude towards achieving high standards.

Provision for Social and Emotional Needs

Gifted and talented students may feel very isolated and alone at school.  Their more adult interests and concerns can set them apart from their peer group, making them aware of their differences while not necessarily aware of the reason for it.  It should also be noted that the more highly gifted and/or talented a student is, the more they will differ from their age peers.  In order to address this issue, our school has introduced 

· A Learning Mentor 

· Individual student mentoring

· Peer mentoring with like-minded students

· Group work for self-esteem and self-confidence.

Provision for Development of Gifts and Talents

There are three areas of provision: in class, in school and out of school. 

1. Classroom Provision

Provision in lessons considers

· Development of an effective learning environment.

· Appropriateness of the curriculum.

· The role of assessment – formative and summative.

· The importance of questioning e.g. Use of Bloom’s Taxonomy.

It is important to establish an appropriate ethos in the classroom by:

· Developing a climate that ensures children have a positive attitude towards achieving high standards.
· Developing an environment where individual differences are accepted and positively encouraged.
· Encouragement of independent learning including the ability of students to organise their own work, access resources unaided, make their own choices about work, evaluate what they are doing and be self-critical.

When undertaking classroom activities it is worth considering the following:

· Choice – gifted students will be more likely to exhibit perseverance when they have ownership of the task.

· Degree of difficulty – by making some of the choices more difficult than would be normal practice, it will be possible to recognise which students attempt the more difficult tasks.

· Open-ended – provide tasks that are open-ended in nature so that students can go beyond the normal constraints of classroom tasks and demonstrate the full extent of their capabilities.

It is possible to think in terms of three elements of learning: 

Extension (greater depth), Enrichment (greater breadth), and Acceleration (greater speed).

Extension

· Developing thinking skills

· Assessing resources through ICT or other distance learning methods.
Enrichment

· Planning learning opportunities for themselves or for peers.
· Offering additional enrichment sessions with like-minded groups or individuals (e.g. an able literacy group, mathematical detectives, talented musicians, design technologists group).
Acceleration

· Working towards higher-level qualifications in some subjects or aspects of a programme.
· Tackling qualifications earlier than their peers and progressing to higher level qualifications or broader learning opportunities at the same level.
· Accelerating learners in a subject as individuals or whole cohorts.
· Using the programmes of study from later key stages where appropriate (but care should be taken not to hamper progression across transitions and to liase with later teachers).
Differentiation can be achieved through 

· The use of specifically adapted resources to encourage greater breadth and depth of working (not more of the same).  This can be achieved by either differentiation by enrichment, e.g. reading a set text and comparing it with another text by the same author (e.g. Julius Caesar and Richard III), or differentiation by extension, e.g. reading a set text and undertaking further research around it (e.g. reading Julius Caesar and researching Roman life).

· Modification of content to promote creativity and higher order cognitive skills to ensure that students are operating at the Zone of Proximal Development (ZPD).

· Individual homework tasks.
· Setting
2. School Provision

This could encompass any of the following, and schools can amend according to their own provision.

· Enhanced opportunities should become increasingly sophisticated with age.

· The learning progress and needs of individuals should be carefully tracked so that appropriate personalised pathways can be created.

· The use of planned links at transition phases to allow enhancement of curriculum provision and collaborative learning activities and opportunities for students and staff.

· Enabling alternative curriculum arrangements by using flexible timetabling.

· Accessing resources through ICT or other distance learning methods.

· Facilitating online learning to support independent research.
· Emphasis of or specialisation in a particular area.

· Setting.

· Accelerating learners in a subject as individuals or whole cohorts.

· Arranging for gifted and talented to join an older age group or class for certain activities while remaining with their peers for the rest of the time.

· Working towards higher-level qualifications in some subjects or aspects of a programme.

· Tackling qualifications earlier than their peers and progress to higher-level qualifications or broader learning opportunities at the same level.  A student may be working in a year group above his/her chronological age.  (Schools should consider the potential social, emotional and behavioural issues.)
· Experience of additional challenge in courses and programmes, beyond the requirements of qualifications.

· Offering additional enrichment sessions with like-minded groups or individuals (e.g. an able literacy group, mathematical detectives, talented musicians, design technologists group).

· Arranging enrichment and extension sessions within the institution or as a part of Local Authority or partnership provision.

· Working in partnership with outside experts to optimise learning opportunities, further education opportunities and career aspirations. 

· Encouraging children and young people to e-mail each other and make the most of ICT links to colleges, higher education institutions, LA subject advisory teams.

3. Out Of School Provision

Through out of school provision, students are able to:

· Experience additional challenge in courses and programmes, beyond the requirements of qualifications, e.g. Duke of Edinburgh Award Scheme, Arts and Music festivals.

· Experience new settings and engage with adults in a range of employment, professional and other formal contexts, e.g. National Student Academy summer schools, work experience, university visits.

· Pursue their gifts/talents through working in partnership with outside experts to optimise learning opportunities, further education opportunities and career aspirations.

· Engage in enrichment and extension sessions with an outside institution, e.g. a university, or as a part of a Local Authority or partnership provision, e.g. Frontiers Club, National Student Academy.

Parental/Carer Involvement

· Parents are seen as co-educators with a key role in supporting the learning and development of our gifted and talented students.

· Parents are given information about outside agencies and organisations that support gifted and talented students, e.g. NACE, National Student Academy

APPENDIX 7   GOVERNOR SUPPORT
In order for Governors to support the school effectively they should/may wish to consider the following: 

· How effectively does the school or college ethos encourage teachers to meet the needs of its gifted and talented learners in the context of high achievement for all?

· How effective are policy and practice for gifted and talented learners?

· How are learners involved in receiving and shaping policy and practice?

· How is good practice being disseminated?

· How are parents or carers included in and informed about matters of policy?

· What formal reports about monitoring and evaluating the implementation of the gifted and talented policy should governors see regularly?

APPENDIX 8   ROLE OF THE GIFTED AND TALENTED COORDINATOR

With full support of the Senior Leadership Team and Governors, the coordinator should seek to:

· Act as the ‘Champion’ of gifted and talented students by creating and sustaining positive attitudes towards them, establishing a shared understanding of their academic, social and emotional needs and ensuring that all able pupils receive the right blend of challenge and support.

· Lead the development, implementation, monitoring and evaluation of the school’s policy for Gifted and Talented students, linking it with existing policies including that of the Local Authority.  (In …………………. school, students will be identified in individual subjects).

· Ensure that identification procedures are in place and are understood and implemented consistently by all staff throughout the school.

· Ensure that registers of gifted and talented students are completed, maintained and made available to staff as appropriate.

· Co-ordinate provision for gifted and talented students within the school including monitoring of planning and schemes of work in relation to Gifted and Talented.

· Identify and promote teaching and learning opportunities within and across the curriculum and support colleagues in devising explicit activities including enrichment activities.

· Research and identify appropriate resources for gifted and talented students and advise and/or offer staff appropriate in-service opportunities regarding their use.

· Identify and analyse the ways in which study support and enrichment activities build upon and interweave with mainstream school provision.  Be prepared to share identified good practice across the school and Learning Communities.

· Work with Learning Mentors or other appropriate school personnel to address the needs of underachieving and/or disadvantaged students who have been referred.

· Ensure that records are kept up to date and are passed on to receiving (new) schools.

· Monitor the performance of the gifted and talented cohort including through the analysis of data and devise strategies to address issues identified.

· Maintain and develop staff awareness of Gifted and Talented issues, identify their development needs and seek appropriate training opportunities.

· Maintain their own professional awareness and development of current issues relating to gifted and talented education including attendance at national and local training for school coordinators.

· Keep all interested parties, including parents, staff and the Governing Body (through the link governor for Gifted and Talented), informed of Gifted and Talented activities and initiatives.

· Meet and work with all other coordinators within the Learning Community and the Local Authority, to contribute to the development and implementation of a support programme for all schools, reporting progress on a regular basis.

· Work with all Gifted and Talented Coordinators across all Learning Communities to promote complementary study programmes, including joint projects and out of hours extension and enrichment opportunities.

APPENDIX 9   ROLE OF THE LEADING TEACHER FOR GIFTED AND TALENTED

With full support of the Senior Leadership Team and Governors, the Leading Teacher should seek to:-

· Exemplify best practice for gifted and talented learners in the classroom

· Set gifted and talented learning in a whole school context using IQS to drive school improvement

· Lead training and developments in learning and teaching to raise expectations, challenges and achievements of gifted and talented learners

· Embed the Classroom Quality Standards to evaluate classroom practice and identify improvement opportunities

· Coach colleagues to improve teaching strategies

· Act as an advocate for gifted and talented learners to improve learners engagement/student voice and outcomes

· Facilitate pupil mentoring, set targets to support/raise gifted and talented learners’ attainment

· Monitor data to evaluate the progress of individual gifted and talented learners

· Work to ensure that the gifted and talented population in the school is  representative especially for looked-after children, dual or multiple exceptionality, Black or minority ethnic groups and all social and economic groups

· Lead, manage and identify gifted and talented opportunities beyond the classroom

· Manage resources for gifted and talented learners

· Encourage students to become members of the learner academy

· Develop, monitor and update the gifted and talented register

Source: Leading Teacher Handbook Part 2 Page 8
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