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APP Frequently Asked Questions … and some suggested responses
1. What should SIPs/SIAs/Consultants be asking Headteachers / Deputy Headteachers / Assessment Co-ordinators?

Have they made a start with APP?

· If yes, what have they done, in which departments and how do they intend to scale it up?

· If no, do they have an alternative process for structured periodic assessment? OR what plans to they have to implement APP and to have it embedded in school by 2011?

2. Do schools have to do APP?

APP is not statutory, however, a key aim of the national AfL Strategy is that every school has in place “structured and systematic assessment systems for making regular, useful, manageable and accurate assessments of pupils, and for tracking their progress”. All schools need to use periodic assessment to create robust tracking data which monitors achievement and is translated into action to ensure that all pupils are on track to make good progress. If this is not APP, schools need to have something in place which is equally structured, systematic and robust. Having said that, there is an expectation that most schools will use APP (English and mathematics first, followed by science, ICT and the Foundation Subjects).
The timeline in the DCSF AfL National Strategy expects all schools and LAs to develop a CPD plan through to 2011 to secure full-scale implementation of APP as part of whole-school development of AfL. Schools are at varying levels and stages of implementation. What follows is a suggestion of in-school actions and details of LA support provision in 2009-2010
· Autumn 2009
· Subject Leaders disseminate key messages and materials as part of departmental and whole school planning

· Subject Leaders and teachers have a clear and shared understanding of APP and are trialling some aspects of the process

· Subject Leaders and teachers access additional APP training and support from the local authority as appropriate 

· SLT in school review progress in developing AfL and APP Further support for core subject leaders at Subject Leader Development meetings
· Spring 2010
· Launch of APP in Speaking and Listening and extension of APP in Science to Primary
· All core subject departments have conducted at least one moderation session using the APP assessment guidelines
· Summer 2010
· Planning and schemes of work in core subjects for 2010-2011 have been audited and reviewed against APP assessment guidelines and ‘significant gaps’ have been planned for.
· All core subjects have conducted at least one cross-phase moderation session using the APP assessment guidelines
· Assessment guidelines are used to inform end-of-year teacher assessments and, where agreed by staff, an assessment guideline sheet is completed for each pupil to support transition.
· Launch of APP in Foundation Subjects (tbc). Until APP guidelines for Foundation Subjects are available, it is recommended that colleagues teaching Foundation Subjects use the new Subject Level descriptors as guidelines.      
· Autumn 2010
· An assessment schedule is in place which identifies opportunities for periodic assessment (inc. in-school and cross-phase moderation against national standards’ files) and which details key evidence available from day-to-day assessments to be generated for all pupils.
· Pupils and parents are aware of the APP assessment guidelines and these are increasingly used to inform discussions re: progress and target-setting. 
· Where gaps in pupils’ learning are identified, teachers should consider appropriate intervention strategies (including one-to-one tuition) to ensure pupils do not fall behind.   
· Progress with APP and its impact on T&L and standards is systematically evaluated at school and departmental level (including reviews with pupils).
· Spring 2011
· APP (or similar) is used to inform planning and assessment judgments in all classes.
· All staff have built APP (or similar) into their assessment and reporting procedures. 

· Summer 2011
· Schemes of work are reviewed and revised to ensure that all pupils have the opportunity to evidence learning in all AFs over the course of an academic year. 
· Autumn 2011
· APP is the mainstay of all planning and teacher assessment.
· Diagnostic assessment through APP (or similar) is part of the culture and practice of the school and happens at all key stages. 
· The progress of targeted pupils is being tracked and celebrated within levels via AFs, not just between levels.
… so, if you don’t use APP as your periodic assessment process, what else are you using … and is it as thorough and robust?

3. Where should we expect our schools to be?

Our schools are all at different places with APP – some are just starting, some have started in one department and a few have launched whole-school (usually with English across the school). None of our schools have embedded this fully – this is where schools need to be by 2011. There will be a diversity of practice with APP, however, practice at the moment is most likely to be seen in English and/or Maths in Lower/Middle Schools or in Year 9 in Upper Schools.

4. How has APP been rolled-out to schools?

APP in Bedfordshire 
a) Upper and Middle Schools

APP was introduced to subject leaders in English and Maths as part of their Subject leader meetings and there was a launch conference in January 2008 at which Steve Anwyll from QCA and Louise Johns-Shepherd from The National Strategies spoke about APP (it was mainly attended by Lower and Middle School colleagues). In Spring 09, APP was the main focus of all four core Secondary Subject Leader meetings (English, Maths, Science and ICT). APP was also the key focus of the AfL Network Meetings on 21st and 22nd January 2009 (Beadlow Manor and Forest Centre respectively) and this provided an opportunity for AfL Co-ordinators to get up-to-speed. 
b) Lower Schools

Headteachers were also invited to attend these meetings. In terms of support for ‘Primary’ colleagues, APP was a key part of the Primary National Strategy courses on planning from the Primary Framework.
There was also a Lead Practitioner Programme in 08-09. 21 Lead Practitioners in Bedfordshire were trained in AfL and APP. They trialled APP with their own classes and started to scale up the use of APP within their own subject area in their own schools (of the 21 Lead Practitioners, 10 were from Central Bedfordshire). 
APP in Central Bedfordshire  

Since its launch in April, 2009, Central Bedfordshire has continued to support the development of APP through core subject leader meetings, AfL meetings for all phases and Headteacher conferences.

APP assessment guidelines were used for the Year 4 moderation process in Summer 2009.

The Curriculum Support Team has also organised support for core subject colleagues to take part in a variety of cross-phase moderation activities specific to each subject and full details are available in the CST Support Programme.

5. What assistance is available for schools?

As mentioned above, Universal and Targeted support is part of the core offer from the Curriculum Support Team. The Targeted support is delivered via Subject Leader network meetings and AfL Network meetings and some of the LA AfL funding has been used to provide supply cover for attendance at these events
In addition, all schools have the offer of up to 3 days of AfL support and this could include support with APP. The support is provided by local consultants or Lead Practitioners.

All schools will also receive £1000 to support their AfL development work on receipt of the AfL Self-evaluation, an AfL consultancy plan or an agreement with the link AfL consultant. 
6. How clear do we expect schools to be about APP?

English and Maths subject leaders should be clear about the approach and there will be further support this term – both from SNS consultants in terms of Subject leader Development meetings and PNS consultants in terms of training around the new Frameworks. AfL co-ordinators who have attended the Network Meetings will have clarity about the process … others may be less well informed … Clarity with teachers beyond this will depend on the level of dissemination within schools and within departments.

7. Is the approach consistent across subjects?

The general approach is consistent across subjects. The most recent guidance is to be found in the new Primary Handbook (only available online: http://nationalstrategies.standards.dcsf.gov.uk/node/259613). This has some particularly useful sections on how the APP approach was developed, on the origins of the Assessment Focuses, on the links between the Frameworks, the National Curriculum and APP and on roles and responsibilities for developing APP across the school. The documentation in the Secondary APP Handbooks is consistent with the Primary Handbook and the sections on making judgements in APP are identical (although there are a few subject-specific differences as to how to arrive at Low-Secure-High judgements). The APP process diagram in the Secondary Handbooks is very helpful - it is the same in all four subjects. The Primary process diagram in the section on ‘Making judgements in APP’ only details the steps for moderation. Key points made in the Primary materials which are true of APP in general are that:

· Any task is an assessment opportunity: APP does not require special assessment activities but involves recognising significant evidence from the opportunities generated by planned teaching and learning.

· APP reduces the need to use tests and specific assessment tasks to make assessment judgements by taking into account a far wider range of evidence.  

The training materials from The National Strategies across the subjects are diverse and varied, so Subject Leaders may have the materials presented to them in a variety of ways. Consultants have been alerted to the differences and have been asked to give a consistent message. The main differences are in terms of the number of AFs, the order of tackling them when moderating … and importance (ie. ICT AF1 is a key determiner of whether students are deemed to have achieved that level to a low, secure or high standard). 
8. Are there differences between APP in KS2 and KS3?

There are now no differences in APP in KS2 and KS3 in Maths, English and Science. The materials, process and expectations are consistent (apart from extra exemplification in the Primary Maths assessment guidelines). The Primary materials are only available online, whereas the Secondary materials are available online and as hard copies. Schools have found it useful to print off at least one reference copy of all the Primary materials. 

There were some early differences … eg. sampling was used in the pilot for moderation purposes and this was the approach promoted by the Primary team – both nationally and locally. APP however, is not simply a moderation exercise – it is important to make APP a formative process. The process is now the same across all key stages.
NB> APP for ICT is only available for KS3. There are no current plans to produce national guidelines below Level 3. Statements similar to APP guidelines have been generated locally based on the Level descriptors for Levels 1 & 2 however, they are not ‘official’ and can only be used as a guide. 

9. How does it work cross-phase?

Schools are using the APP guidelines to moderate work across phases and this is helping to establish similar expectations and understanding of the demands of the levels as well as developing an understanding of the inherent progression. 

10. Is APP for all pupils? 
APP is for all students and not just a small sample. This has been emphatically stated by the DCSF and is again re-iterated in their recent AfL e-bulletin. However, what ‘for all students’ means in practice needs some clarification! The following notes may be helpful:

· Teachers involved in the pilot as well as our own local Lead Practitioners have advised that, in order to make the process manageable, schools should ‘start small’ and plan to scale-up. 
· It is useful to start with a moderation exercise using evidence from day-to-day assessments for a small number of students. Usually, in a 60/90 –minute session, colleagues manage to look at the work of between 3 and 4 students. The students could be representative of the whole group OR they could be typical underperforming students. This sampling will give an insight into where the students are in terms of achievement and learning plans can be adapted to ensure better coverage and progress of all students.
· Having done the in-depth sampling of a few students, schools should plan scaling-up the process. Examples of this include the following: 
· Involving all rather than just some teachers in a subject area
· Using APP to assess all rather than just some pupils
· Making more effective use of APP assessment information to report on progress; set curricular targets; identify pupils requiring intervention; inform the process of curriculum review and planning
· Using APP guidelines to audit Schemes of Work and to plan future units of work. 
· Using the 'hibernation grid’ approach from ISP as a way of identifying where all students are in terms of the APP outcomes/evidence indicators (some schools in the Speaking and Listening pilot used this approach) 
· Varying the sample group each time so that all students would have their work sampled at some point during the year (this was a suggestion from ICT)
· Using the APP grids for all students in a class so that there is a periodic assessment and record of each student’s achievement. 
11. What are the main LA concerns?

-> APP takes time to develop and the ambitious targets outlined by the DCSF are very challenging.

-> APP needs to be developed as a key part of AfL and not as an add-on.

-> Finding good evidence of attainment and achievement is an area for development … particularly in terms of evidence other than written evidence.  
A useful document re: evidence gathering is available from Primary Maths: “Evidence gathering from different contexts”. This document was compiled as the outcome from discussions by teachers on gathering evidence for Ma2 Number (attached).

The table on the following page is from the English Subject leaders’ meeting notes and illustrates how evidence may be gathered across a unit of work.
[image: image1.emf]
12. What is the link with AfL?

APP is a structured approach to periodic assessment – which in turn is a summative exercise – the outcomes from which can (and should) be used to inform the next steps to learning for both groups of students and for individuals. Therefore, APP is a summative tool which can form part of the AfL process. APP as a process has the same key characteristics as AfL.

13. What is the ultimate envisaged impact?

That more students make 2 levels progress! The other envisaged impact is that the aims of the national AfL Strategy are realised:

· Every child knows how they are doing, and understands what they need to do to improve and how to get there. They get the support they need to be motivated, independent learners on an ambitious trajectory of improvement.

· Every teacher is equipped to make well-founded judgements about pupils’ attainment, understands the concepts and principles of progression, and knows how to use their assessment judgements to forward plan, particularly for pupils who are not fulfilling their potential.

· Every school has in place structured and systematic assessment systems for making regular, useful, manageable and accurate assessments of pupils, and for tracking their progress.

· Every parent and carer knows how their child is doing, what they need to do to improve, and how they can support the child and their teachers.

14. What about the data?

Baseline data should be used as a starting point for the first APP review of evidence … ie. is there evidence to support Teacher Assessments from feeder schools and is there a shared understanding of those levels? Once the baseline is established and validated, lessons need to be planned to address the students’ needs and to ensure that they make progress. 

15. What does it look like in practice?

Case studies from APP Lead Practitioners to follow! Key advice so far:

-> Start small 
-> Start with the AF which will have the most impact

-> Do it for real … 40 minutes looking at work/evidence of attainment 
against the APP guidelines usually converts the most sceptical!!!

-> Involve the pupils

-> Audit your planning to make sure that AFs are clearly addressed and 

opportunities to evidence achievement are identified 

-> Plan to scale-up and invest time in training

16. Is it necessary to have a portfolio of evidence for every pupil?

No! The Summer Term 2009 AfL e-bulletin had this national guidance:

There is no need to gather extensive collections or portfolios of pupils' work. Nor is it necessary to look back at all the work a pupil has produced since their last APP assessment – only the pieces that are most relevant and will provide a range of significant evidence are needed. 

Having a range of appropriate evidence for each pupil is important to help APP assessments be more accurate. Teachers can take into account what they or others have seen pupils do in the course of their work; use what is already in pupils' exercise books; or 'sticky notes' on which class contributions have been captured. Teachers can decide which pieces are most relevant. 

Any task is an assessment opportunity and can provide evidence! APP does not require special assessment activities but involves recognising significant evidence from the opportunities generated by planned teaching and learning. What is necessary is to ensure that assessment opportunities are embedded in the teaching and learning programmes so that pupils have a wealth of evidence to demonstrate their learning and achievements. Identifying assessment opportunities in the scheme of work will help to ensure that a broad range of evidence will be available and will include chances to obtain evidence where pupils have demonstrated a significant degree of independence. Teachers may therefore, like to plan different types of lesson – lessons in which pupils are taught and given time to practise their skills, and other lessons where they are allowed to demonstrate their ability to use those skills in practice. 

Teachers should know where to find evidence of pupil’s achievements and learning and should be able to collect that evidence together with ease when required to moderate judgements or if asked to provide hard evidence to justify their teacher assessment judgements. As with the moderation process at KS4, not every pupil will be moderated, however, every pupil will need to have a minimum amount of ‘hard evidence’. It is useful therefore, to agree an assessment schedule which details core assessment opportunities across the year. The evidence from these assessment opportunities can be added to ‘softer’ evidence.     
17. What are Assessment Focuses (AFs) and where did they come from? 
AFs are based on the National Curriculum programmes of study and level descriptions. They cover the areas for assessment and provide the framework for National Curriculum tests. The AFs provide a more detailed assessment framework against which teachers can judge the outcomes of their teaching and their pupils’ learning. They are evidence indicators of success and tools for assessment, not learning objectives. Evidence for the AFs can come from all parts of the curriculum. Using AFs for classroom-based assessment enables a direct link to be made to National Curriculum standards in a subject and the Framework learning objectives. 

AFs first appeared in the QCA annual analyses of pupil performance in the Key Stage tests. Initially, they were a set of pointers as to what pupils needed to do in order to move from one level to the next. As time went by, there were several key aspects of English and Maths which pupils regularly found difficult – these became key Assessment Focuses. The AFs, therefore, are not the totality of the Programme of Study, but they provide a greater level of detail to our understanding of the complex elements of certain aspects of each subject. 

Each set of assessment focuses describes identifiable elements of the complex unitary skills of reading, writing, speaking, listening, maths, science and ICT. The elements are described separately to enable more precise assessment which can lead to more focused teaching. While it is possible to isolate each element for a particular teaching or assessment purpose, it is important to recognise that none of them on their own constitutes the whole of the subject. The assessment focuses also enable progression within and across the key stages to be tracked and yield detailed diagnostic information. The development of the AFs is not about shifting standards or making the tests harder: it is about achieving greater clarity so that what is being tested is better understood.
For each AF there are one to three bullet points at every level. These are level-related criteria, which identify what to look for as you observe pupils’ classroom work. 

18. Can APP grids be used for planning?

It is important that planning for teaching and learning is based on the objectives from the national Frameworks for English, Maths, Science, ICT, MFL and D&T or from the Level Descriptors/Programmes of Study for Foundation Subjects. This will ensure that pupils have their broad curriculum entitlement as described in the National Curriculum as the AFs do not cover the whole curriculum/Programme of Study – this is most pronounced in Science, where the Afs are exclusively related to AT1: How Science Works. The APP assessment criteria should be used to assess learning outcomes, not to lead the curriculum. 

The assessment criteria do, however, inform planning because teachers need to have an idea of the type of assessment evidence that any sequence of lessons will generate. For core subjects, in the Framework documents and electronic resources, the objectives are linked to APP AFs and to a relevant range of criteria. Teachers will need to plan, in advance, the areas and focuses for assessment their planned unit of work will allow

19. What barriers are being encountered?
a) Time! It takes time to plan with progression in mind, it takes time to sample and it takes time to work with both staff and students to develop approaches.
b) Different understanding of APP within the same school – allow time for colleagues to share practice and ensure that the practice is the same in each department.

20. What happened to testing when ready?

This is what was in the press statement from Ed Balls (14-10-08)

Single level tests and Making Good Progress pilot 

· Early evidence from the Making Good Progress pilot suggests that when younger pupils take single level tests, they are working effectively; and so primary schools in the pilot will continue to enter their pupils for single level tests. But when older pupils aged 11 – 14 take the same tests, the tests do not differentiate between different abilities as they should.
· Because of this, the National Assessment Agency has advised us that: it is not possible to set levels for the round of single level tests taken in June by secondary school pupils; and that we should not proceed with piloting single level tests in Key Stage 3. 
Since then, the Expert Group on Assessment (May 2009) made the following recommendation which has been accepted by Ed Balls:
· DCSF should continue to trial single level tests at Key Stage 2, including trialling their use in an accountability context. (f) As single level tests and the Chartered Assessor models are further developed, trialled and implemented, DCSF should monitor whether a sufficiently robust moderation infrastructure exists for teacher assessment to be used as part of the accountability system.

21. Do schools which are consistently in the top 2% need to bother with new guidance and APP?

Yes!!! All schools can benefit from tracking student progress in a robust and thorough way … to ensure that all students (including high performers) achieve the best that is possible. Such schools will also have some excellent practice to share with others.

22. Does APP change practice?

The following table from the Primary Handbook summarises some typical changes:
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Handout 1.6

Mathematics handout: Evidence gathering from different contexts

Outcomes from discussions by teachers on gathering evidence for Ma2 Number.

	Context within mathematics lesson
	Form / nature of the evidence
	For which assessment focus is it best suited to provide evidence?
	Strengths
	Weaknesses

	Oral / mental starters
	Questioning, verbal discussion eliciting strategies children used to reach a solution.

Whiteboard/show me visual tools. 

Number / digit cards. 

Talk partners
	Calculations: mental methods

Knowledge of facts, quick recall.

Numbers and the number system
	Effective in assessing children’s efficiency at recalling facts.

Powerful in teasing out how children are thinking and manipulating numbers. No marking! Questions can be pitched to different levels allowing differentiation. Useful assessment tool for gauging depth of children’s understanding in preparation for next part of lesson. Teacher can assess quickly – instant feedback.
	Difficult to record evidence (no paper evidence) to share with others. Individual’s independent thinking may be hindered by cues from other children. Not all children are fully involved - some rely on others – so may not gather evidence about all. May restrict children who need ‘thinking time’.  

	Practical activity 
	Observations and discussions with children using number lines, number squares, fraction walls, Cuisenaire, Dienes base 10 materials, calculators
	Numbers and the number system; fractions, decimals and percentages, solving numerical problems 
	Powerful in showing the steps children go through to reach a solution. An opportunity to determine their conceptual understanding of a topic. Useful assessment tool to determine how reliant children are on the concrete model and how far they have internalised it. Helps to decide if they are ready to move on to standard written methods.
	Relies heavily on teacher observing individuals or groups of children to obtain reliable, useful evidence.

	Written exercises
	Exercise books, completed worksheets, test scripts
	Numbers and the number system, fractions decimals and percentages, written methods, operations and the relationships between them
	Evidence is easy to gather and can be plentiful. Written work can help teacher identify common errors that can be drawn on as examples for future teaching. How children have reached their answers may be illustrated or unpicked from their jottings.
	Written tasks can be repetitive. Often limited choice of mathematics to use. May limit children’s opportunities to demonstrate independent thinking, show additional skills or alternative strategies. Stand-alone samples of written work are often more valuable when annotated with further information. Work may show they have learned a routine but not whether they have understood it. Children may show very little working and then their method – mental, calculator or copied – is not clear. Needs some observation and annotation as well to fully know what the work demonstrates.   

	Group work
	Observations, discussions
	Solving numerical problems, written methods, operations and the relationships between them
	Children work collaboratively and explain their thinking to each other. Excellent opportunity for them to clarify their thinking and the teacher to determine the depth of their understanding. Promotes mathematical talk and the vocabulary children use provides valuable assessment information. Children may present their strategies in a more informative way.
	Difficult to ascertain the contribution of individuals to the group effort without observing the group working. May not be possible to obtain assessment information on all members of the group. More dominant characters may control the discussion. Can restrict less outgoing children joining in and demonstrating their ideas and abilities.

	Extended conversations with focus group
	Discussions, questioning
	Solving numerical problems, mental methods, written methods
	Possible to explore children’s thinking through extended discussion and to develop their ideas using probing questions. Opportunities for children to clarify their thinking and explain their methods to the teacher and group – a rich assessment tool.
	Time consuming and requires an efficient method for recording observations. If the discussion provides too much scaffolding, then the assessment evidence may not be reliable / typical.

	Plenary feedback
	Verbal feedback, children referring to their written work, marking
	Numbers and the number system, fractions, decimals and percentages, written methods, solving numerical problems
	Children feedback on what they feel they have learned. Can be useful for planning next lesson or series of lessons. Good opportunity to tackle misconceptions that may have arisen in the lesson. Children listen to each other and clarify their own thinking.
	Feedback from children could be other children’s ideas that they have picked up. Not all children get involved and have the opportunity to demonstrate their understanding. Can be a rushed part of the lesson. Should be planned to allow children time to reflect on their work and construct their feedback.

	Children’s self assessment
	Written feedback, traffic lights system, children’s comments on learning objectives, verbal responses, thumbs up/down signals
	Written methods, solving numerical problems 
	Children have time to reflect on their own learning and communicate with the teacher how well they feel they have understood the work. Evidence can be recorded by the child on the actual piece of work, making gathering evidence easy. Provides opportunities to differentiate based on the child’s perception of their learning.
	The child’s self assessment may differ from the teacher’s view of their understanding. May not be reliable. Children may not see the point of self assessment if it is not followed up appropriately.

	Marking and teacher’s written feedback
	Written comments in workbooks and on worksheets
	Written methods, fractions decimals and percentages, numbers and the number system, operations and the relationships between them, solving numerical problems
	Good opportunities for teachers to assess how well children have understood the work and to plan accordingly. Teacher can suggest where to go next or highlight strengths / errors / misconceptions. Positive comments can boost self-esteem and encourage children to continue the good work. Reviewing written work over time may help teachers to track progress. 
	Marking should inform future planning but it can be done just for parents’ benefit. Without comments, marking can be relatively unhelpful to children and could be detrimental if they have not done well. Time consuming and a waste of time if errors are not followed up. 
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